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Abstract

One o the goals o the Nigerian government is to provide high-quality, well-researched,
and effident skills devel opment services that better suit the requirements o indviduals and
the economy. Thus, the country participates in specid needs education, but the nethods
adopted do nat dign wth current best practices around the world Further nore, there are
currently notechnol ogy-driven specid needs c assroons or laboratories inthe nation, even
in TVET instituions, which left speciad needs students in dre need o technical education
It is onthe basis o the foregoing; this study examned the challenges facing Special Needs
Students in TVET Institutions in Southwest Ngeria Three objectives were stated to guide
the study. The study was carried out inthe Federal Polytechnics in Southwest, Ngeria
Survey research method was adopted while astructured questionnaire wth a Likert rating
scale was used as aninstrunent o datacdlection three research questions were answered,
and two null hypatheses were tested a Q.05 level o significance Atad number of 200
students wthspecia needs were purposively sel ected as respondents for the study. H ndings
revealed that inadequate financial support, the transferring process, high cost o
educational meterids and equipnent, Personal/famly issues and lack of speciaists and
para-professionals. The study recommends that the governnent and stakehol ders in
education shoul dinvest more in Specia education and aso make financia support and ai ds
available for Specia needs studerts.
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I ntroduction

The 21st century brought about rapi d technol ogical changes and advance ment barelyin al

sectors of economy andin al facet of live. This however posed challenges to education and
enploynent sectors. The latest de mands of labour mar ket have caused nmany graduates wth
various certificates to be une npl oyed The nassive rate of une npl oynent and the changi ng
face of the economc, socia, pditical, and labour market worldwde have led to new
education refor ns/ policies wth enphasis on vocational technical education ( VTE) geared
towards hel pingthe youths and adultsto be self-dependent ( kol ocha, 2012). Technical and
vocational education (TVE) is used as a conprehensive ter mreferring to those aspects of

the educational process invol ving inadditionto general education the study of technol ogies
and related sciences and acquisition of practical skills, atitudes, understanding and
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know edge relating to occupations in various sectors of economc and socia life (FGN
2014). Accordingtothis palicy docunent on education the goal of this aspect of education
shall be; to provide trained nanpower in applied science, technology and business
particu arly a craft, advanced craft andtechnical levels. To prowvi de the technical know edge
and vocational skills that is necessary for agricuture, comnercial and econonmc
devel opnent.

Vocational education is that part of education planned totrain skilled personnel a lower
levels of qualification for one or group of occupations, trades or jobs. It embraces general
education practical training for the devel opnent of skills required by chosen occupati ons
(Fakorede, 2013). \bcational education programmes focus on training for a specific
vocational areafor ertryinto defi ned wor kpl ace (Reko and Mixwell, 2016). It is also a skill-
based programme designed for sub-professional level education and based on a specific
vocation Technical educationis nat designed for any particu ar vocation but, facilitaes the
acquisition of practical and applied skills as well as basic sciertific knowedge (Reko and
Maxwell, 2016). In a her wor ds, it provides general technical know edge. Further more, itis
that aspect of education designed for “upper secondary school and lower tertiary level” to
groom mdde level personnel as “engineers and technol ogist for higher nanage nent
positions” (Fakorede, 2013 p 120). It enmbraces general education theoretical, saentific
and technical studies and related skill training Technical educationis usuallytakentorefer
tothe mastery of a body of know edge and skills, which can be appliedina practical way.

Evidences over the year have shown that physical dsabilities due to iarogenesis or
inadequate i mrunization service and injury sustained during conflicts pervades on an
increasing level. G over 200 nallion population of Ngeria, the Ngerian National
Assenblies pu the population of People Living Wth physical dsabilities inthe country at
tventy per cent (2099. For children wth specia needs, higher level of education does nat
just conprise of the acquisition of knowedge, language and communication but o her
societal and vocational skills that consist of the use of adaptation aids. These aids for
adaptation are nostly customzed to fit their physique and level/nature of disahbilities, and
specia needs. There include but not li mtedto aids to enable themto nove around such as
mot orized wheel chairs, braces, or crutches; seats fittedto helpthembathin nove nent and
posture; communi cation aids, aids for turning pages of books, anongst a hers.

State ment of the Probem

TVET was elected as a core aspect of education and launch N geriaintoadynamc and self-
reliant econony. Wifortunately, this dream has remained frustratingly elusive as
de nonstrated by the highrate of une npl oy nent, lowtechnol ogy devel oprent, and highrate
of schod drop-out, weak econony and li mted wage opportunities. The proble mof juvenile
delinquency and cri me can be reduced if the youths are gven the necessary vocational
training that wll keep thembusy. Thus, TVET delivery in Ngeria has been critidzed of
poor quality, very high cost, training nat sutedto act ual socia-economc conditions, neglect
of the infor mal sector’s needs, and indifference of labour narket needs characterized by
hi gh une npl oy nent rate anmong graduates, the critical factor inthe actualization of Ngerian



economc reform polides is the mass production of people wth requisite skills and
conpetencies in TVET. Sudents wth intellectual and devel opnental disahilities face
stigna, prejudice and significant obstacles that restrict their hunan rights. Sigma has been
conceptualized as a nark of social dsgrace in whichthe targeted individual is dscredited
based on attributes such as ethnicity, nental health problens, disability or drug use.

Children wth specia needs face ala of challenges ininstitution of learning. The palicy of
isdation separation and inhuman treat ments they face in secl uded schools coupled wth
lack of acceptance by peers ininclusive school who are the closest on par have further
exacerbated their problem Twn to the challenges of facilities is the existence of nany
barriers for educating children wth disahilities in regular dassroons due to scarcity of
resources or even lack of it, negative atitudes of teachers, non-disabled peers and their
parents. Aso nost Ngerian higher institutions lack teachers who are grounded in special
education pedagogy thus making the m unfit to pass on knowedge and enhance learning
effectivel y. Unhder such condition efforts of the disabled to becone the best educationally
is often net wth very strong challenges due to lack of resources necessary for effective
teaching and learning and physical structures that hinders their ful integration into the
incl usi ve schoadl pdlicy. Therefore, this study examines the Challenges facing Special Needs
Studentsin TVET Institutions in Southwest N geria

Obj ective of the study
I. To deter mne the needs of physically challenged studentsinthe TVET
i nstituti on
ii. To examne the factors that contributes tothe challenges faced by physically

challenged students in TVET institution
ii. To suggest ways by which such challenges can be resd ved

Research Questions

I. What are the challenges faced by Specia need students in TVET i nstituti ons?

ii. What arethe factors that contribute tothe challenges faced by Special need
students in TVET institution?

iii. What arethe ways out of such challenges?

Hy pot heses

Hi1: Thereis nosignificant effect of parental education on challenges of special need
studernts

Hb2: Soci c-economc status of parents does nat have significant i npact onthe challenges
of special need students

Literature Review



H storical Background of TVETin Ngeria

The indigenous Arican tradition and culture is sdely based on skill acquisition and
devel oprent, fromfar ming to hunting tracditional nedicine to craft, apprenticeship was
based on watch observation and do as | dois the systemaf learning techniques and skills
needed to be a naster craftsnen in one’s field of vocation The youths were taught their
culture, social activities and survival skills for work Athough occupations varied accor di ng
tothe geographical areain Ngeria Mpa, (2014) nated that traditional educationin nost
parts of Nlgeriatrainedindividualstofit usuallyintotheir society bylearning and practicing
economc skills for self-sustenance; adaptingtotheir rde expectations and contributing to
the devel opnent of their society. The traditional education offered by the comnunity was
conprehensive suchthat it provi ded training in physical, character, intellectual, social and
vocational devel oprent.

A theturn of 20th century, governnent depart nents had staffing problens inthe areas of
government found the necessity for TVET, and realized that they need technically trai ned
N gerians to rur/ nanipulate nachineries for the inperia economcally endeavor. The
coonia governnment was forced to re-look outward A a resut, some government
depart nents/agencies (eg Ngerian Rail ways Corporation Governnent Survey School,
Marine Depart nent, Posts and Telegraphs Department, Depart nent of Agriculture) intiated
technical and vocational trainings. Aso, its educational paicy of assistance toits col onies
was strengt hened by sending sonme N gerian studentsto England for training This infor med
the subsequent British Foreign palicy and educational refor ng from1861- 1950.

The Phel ps- S okes report of 1922 recomnended that education be adapted to community
needs i.e agricutural educationfor urban areas. Foll owng proposal of EJ Hussey, the first
director of education in Nigeria, Yaba Hgher College was established in 1932 to train
vocational assistantsin nedicine engineering and agricuture. The Blia commi ssion set up
in 1943 recommended in 1945 that the Yaba Hgher College be turnedtotechnical institue
and of si mlar technical instituions be established in Kaduna and Enugu. Athough the
Ashby Comnission set up in 1959 nated that educationin Ngerialaid nuch enphasis on
literary education however its recomnendations did not favour TVET as it brought about
the dosure of the three Colleges of Ats, Science and Technology a Zarig lbadan and
Enugu. These cdleges were taken over by Ahmadu Bello Uhiversity Zaira, Chafem
Awol owo Ui versity Ife (for merly Uhiversity of Ife) and Uhiversity of N geria Nsukka
respectivel y.

Challenges of Childrenwith Specid Needs
I. Shortage of Specidly Trai ned Teachers to Teach Specia Needs Chil dren

There are nat enough fully special-education teachers to go around, so the government
depends on alternative-route teacher certification prograns that allow teachers to work
toward ful trained teachers while teaching wth available credertials. But officials and
teachers working a the grassroats level say the inadequate number of trained teachers is a
maj or challenge to special needs schodls. In Oyo state there were 825 teachers who have



conpleted B Ed inspecial education and were working in governnent and ai ded school s
(Balogun, 2012). A nost al the special needs children gave testi nony tothis inadequacy.

ii. Lack of Support for Specid Needs Children

A ati ne when nany large schodls are experiencing highlevels of grovi h, specia education
teachers are being asked to do nore wthless incentive. Salaries are nat being pai d onti ne
in nmany states and local governnent areas, and there is often very little in the way of
technical assistance provided by school admnistrations. Some parents of special needs
children are disinterested inthe welfare of their children and fail to provide them wth
adequate care (Nolan et al, 2006). Aternatively, they may be overly pratective. Both can be
problenatic for the child and for their teacher. Dsinterested parents nay have no
involvenent wth their childs education or interaction wth their teachers, whereas
overpratective parents may have unrealistic expectations fromthe child and the child’s
teachers. Both attitudes can shape childrenin negative ways. Parental dsirterest may nake
students wthspecial needs less notivated and parents who are over praective often di ninish
their child’s confidence and nake it harder for themtolearn

iii. Transition of Special Needs Childrento a Regular Schools

Transition in specia education programnes, in general, refers tothe novenent fromone
programne to ancther. The "officia™ ter m transition to a regular school si nply neans
graduating fromelenmentary level to higher institutional level. However, this is associated
withala of challenges like the childs neeting wth newteachers and/ or adni nistrators and
new fellow students who have no idea of strengths and strategies that work well for a
particdar child Transitions can be even nore frightening to the parent when their child
faces the transition out of pri nary schod and into secondary and vice-versa to calege,
vocational, ar ather prograns. Transition prograns require that transition planning begin
when a childis very young This planning goes beyond far beyond the educational panni ng
considerations wth younger children and includes concerns about independent living,
integrated e npl oynent, and comnunity participation (Talk 2012). It nay hel pto begin by
exploring the adult services that are available. The pri mary agencies include vocational
rehabilitation the Social Security administraion, state-level agencies, and independent
living centers.

Y Lack of Adequate Quidance Services for Special Needs Children and their
Parents

Physically challenged students wth learning dsabilities require specific counseling needs
that often are nat addressed in elenentary and normal secondary schoals. This article | ooks
a what kinds of support students wth this profile need and how school counsel ors can
provide it. School counselors work individually and wth aher educators to neet the
devel oprental needs of all students, includingthose wth special needs or disahilities. The
resuts of qualitative research carried out anong physically challenged students are
summarized invol ving co nparative case studies of university students who were learning
disabled These students encountered negative experiences during the elenentary and

5



secondary school years due tothis exceptionality that affected their social and e notional
devel oprent. Anin-depth anal ysis of their educational experiences enabled researchers to
probe their perceptions, and a summary of these findings is presented in this wite up.
I nplications for the rdethat school counsel ors can gdayinthe identificationof students wth
this profile are discussed, as is the need for the provision of counseling services for this
population wthin the contex of conprehensive developnental school counseling
progra mnes.

The Counselling Association of Ngeria shoul d outlined schod counselors' rdeinserving
these students, including responsihilities such as serMng on multidisciplinary teans to
idertify the special needs student and cdlaborating wth ahers to provide socia skills
training in dassroomsettings, insnall groups, o wth individual students. To effectively
i nple ment some of these practices, counsellars need to understand the counselling needs of
students wth specific dsahbilities. They also need to know howthey can incorporate this
knowedge intotheir defined rdesinserving students wthinthe context of a conprehensi ve
developnental counselling program Recent research indicates that eementary schoal
counsellars are vell sutedto serve a pivata rde in both providing information relaed to
how to identify students wth disabilities and overseeing the various cdlaborative raes
associated wth working wth students of special needs. School counsellors could be
extrenely helpfu for some students, such as twece-exceptional students, who are
particdarly dfficut to identify and who nay not receive either the educational or the
counselling programservices they nmay need

Met hodol ogy

The study adopt ed a survey resear ch desi gn while questi onnaire was used for data callection
The choice was infor med by the desiretoalowanintensive study wthinthe real-life context
of special needs students.

Stratified and Purposive sanpling was used The popul ation of the study was students wth
special needs in TVET Instituions in Qyun Sate, Ngeria wth a sanple of three (3)
Pol ytechnics selected through stratified sanpling fromeach of the Senatoria Dstricts of
Ogun Sae Two Hundred respondents were selected purposively for the study while a
struct ured questionnairewith a 4-point Likert rating scale was used as aninstrunent of data
collection The questionnaire nade up of t wo sections. Section “A’ consisting of socio-
de nographic data —age, sex course of study, types of dsahility, and so onand B consisting
of questions bordering on the challenges faced by Special need students in TVET
institutions, the factors that contributes tothe challenges and ways out of such challenges.
Data cdlected through the research instrunent were presented and analyzed using the
Satistical Package for Social Science (SPSS) version 21 to deter mine the relationships
bet ween and anong variables. Hypat heses were anal yzed using Independent Sanple T-test
and multipe regression statistical net hods.



Data Anal ysis

Table 1: Soci o- De nographic Characteristics of Respondents

Gender Frequency Percent
Male 110 550
Fe male 90 45.0

Age (Years) Frequency Percent
15-17 years 42 210
18- 20 years 97 48.5
21-23 years 54 27.0

Above 23 years 7 35

Year of Sudy Frequency Percent
Frst year 34 17.0
Second year 92 46.0
Third year 74 37.0
Total 200 100.0

Researchers’ Held Survey, 2022

Table 1 showed that (55.0% of the respondents vere nale while (45099 were ferale
whichindicatedthat there were nmore nale students than fe male students inthis study. Aso,
(48.5% of the respondents were wthinthe age category of 1820 years, (27.0% were
withinthe age category of 21-23 years, (2L 0% were wthinthe age category of 15-17 years
while (35% were above 23 years.

Table2: Dstribution of respondents by nature of dsahilities

Nat ure of dsahility Frequency Percent
Paral ysis 18 9.0
Du mb 1 0.5
Loss of the legs 75 37.5
Hearing i npair nent 106 530
Tota 200 100.0

Researchers’ Held Survey, 2022

Fromtable 3 it wvas revealed that the nature of disahbilities that the physically challenged
cone tothe schoo wthwere dverse It ranged from Hearingi npair nent (53 0%, loss of
legs (37.5%, paralysis (9.0% and dunb (0.5%. Each of these challenges cone wth its
own peculiar challenge particuarly when it cones toschooling wthit.

Research Question QOne:

What are the challenges faced by Specid needstudents in TVET institutions?



Table 3: Challenges faced by Specia needs students in TVET i nstitutions

State nent SA A D SD Mean Stand
Devi ation
The transferring process 79 68 20 33 159 0.54
(395% | (340% | (10.0% | (165%
I nadequat e financia support 101 46 38 15 215 127
(505% | (230% | (190% | (7.5%
H gh cost of educati onal 158 33 9 - 154 0.58
materials and equi prent (79.0% | (165% | (45%
Personal/fanily issues, 104 88 8 - 152 0.58
(520% | (440% (40%
Lack of specialists and para- 148 51 1 - 178 0.96
pr of essi onal s (740% | (255% | (05%
Researchers’ Held Survey, 2022
Table 3 showed that (39.5% of the respondents strongly agreed (340% agreed (10.0%
disagreed while (16.59% strongl y disagreedthat the Transferring process was one of the challenges
faced by Special need students in TVET institutions, (505% of the respondents strongly
agreed (23.0% agreed (19.0% disagreed while (7.5% strongl y disagreedthat i nadequat e fi nanci al
support was one of the challenges faced by Specia need students in TVET institutions,
(79.0% of the respondents strongly agreed (16.5% agreed while (4 5% dsagreedthat high cost
of educational naterials and equipnent was one of the challenges faced by Special need
students in TVET instituions, (52 0% of the respondents strongly agreed, (44 0% agreed while
(409% disagreed that Personal/fanilyissues was one of the challenges faced by Special need
studentsin TVET institutions. Further nmore, (74 0% of the respondents strongly agreed, (25.5%
agreed while (05% dsagreed that lack of specialists and para-professionals was one of the
challenges faced by Special need students in TVET instituions. It aso showed that
inadequate financial support had the highest nean score of 215 fdlowed by Lack of
specialists and para-professionals wth a nean score of 178 and The transferring process
with a nean score of 159
Research Question Two
What is the consequence of the challenges on the acade mic perfor mance of the
students?
Table 4. Gnsequences of the challenges onthe acade mic perfor mance of the students
State nent SA A D SD Mean Stand
Devi ation
The challenges lead to poor 79 100 20 1 172 0.68
acade mc perfor mance among (395% | (500% | (100% | (05%
the students
The challenges lead tolow level 76 104 11 9 177 0.75
of motivation anong students (380% | (520% | (55% | (459%




The challenges nay bring about 155 20 18 6 146 0.70
drop of students fromschoal (780% | (100% | (90% | (309
Researchers’ Reld Survey, 2022
Table 4 showed that (39.5% of the respondents strongly agreed, (50.0% agreed, (10.0%
disagreed while (05% strongly disagreed that the challenges lead to poor academc
perfor mance anong the students, (38 0% of the respondents strongly agreed, (52 0% agree,
11 (55% dsagree while 9 (4 5% strongly disagreed that the challenges lead tolowlevel of
moti vati on anong students. Aso, 155(78 0% of the respondents strongly agreed, 20(10.0%
agree, 18 (909% dsagree while 6 (309 strongly disagreed that the challenges nay bring
about drop of students fromschool.
Research Question Three. What are the ways out of such challenges?
Table 5: The ways out of such challenges
State nent SA A D SD Mean Stand
Devi ation
Adequate provision of funding for 75 94 26 5(25% 223 101
Special Education (37.5% | (47.0% | (130%
Provision of Infrastructural 174 17 2(10% | 7(35% 125 0.79
facilities for vocational instituions | (87.0% | (85%
Recruit ment andtraining of nore 47 97 20 36 152 0.52
teachers for Special education (235% | (485% | (100% | (180%

Researchers’ Held Survey, 2022

Table 5 showed that (37.5% of the respondents strongly agreed, (47.0% agreed, (130%
disagree while (259% strongly dsagreed that adequate provision of funding for Special
Education was one of the ways out of such challenges, (87.0% of the respondents strongly
agreed, (85% agreed (109 dsagreed while (117% strongly disagreed that Provision of
Infrastructural facilities for vocational institutions was one of the ways out of such
challenges. Asa (235% of the respondents strongly agreed (485% ageed (10.0%
disagreed while (18 0% strongly disagreed that recruit nent andtraining of nore teachers for
Special education was one of the ways out of such challenges. The table further showed t hat
adequate provision of funding for Special Education had the highest nean score of 2 23

fdlowed by Recruit nent and training of nore teachers for Special education wth a nean
score of 152

Hy pot hesis One

Hb1: Thereis no significant effect of parenta education on challenges of specid need
students




Table 6: T Test Show ng parental educational status and challenges of specia need

students
DV Parentad N X SD df T P
Education
For nally educated 124 7.05 204
Challenges of 198 4181  .000
Specid need
students
Not For mally 76 828 198
educated

Results fromtable 6 showed that thereis asignificant dfference bet ween educational status
of parents wthrespect to the challenges of special need students (t (198) = 4 181, p<05),
such that students whose parents are nat for nally educated have a higher mean score (X=
828 S D=198) conparedtostudents whose parents are for mally educated (X=7.05 S D=
2.04). Thisinpliesthat students whose parents are not for nally educated have hi gher nean
score in challenges faced by special need students conpared to students whose parents are
for mally educated Therefore, the hypat hesis is confir ned.
Hy pot hesis Two

H2:

challenges of specia need students

Mo del Summary

Socio-econonic status of parents does not have significant inpact on the

Model R R Square | Adjusted R Square Sd Bro of the Esti nate
1 .33 .125 112 197757
a. Predicors: (Constant), Incone, Enploynent Saus, Parental Education
ANOVA
Sum of

Model Squares df Mean Square F Sg
1 Regression 109. 442 3 36.481 9328 .000°

Resi dual 766.513 196 3911

Total 875.955 199

a. Dependent \ariable: Challenges
b. Predictors: (Gonstart), Incore, Enployment Satus, Parental Education
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Coeffidents

St andar di zed
Unstandar di zed Coefficients| Coeffidents
Model B Sd Bro Beta t Sg
1 (Constart) 9.001 .445 20.238 .000
Parental Education . 456 .098 317 4,632 .000
Enploynment Satus .332 .154 144 2 155 .032
Income .196 .086 .157 2.287 .023

a Dependent \ariable: Challenges

The second hypat hesis was tested using Miltipge Regression Analysis. The result showed
that parental socio-economc status (parental education enploynent status and Incormne)
significantlyi npact challenges of special need students [(R =.125; F(3 199) =9328; p <
.05)]. Thisinfersthat parental soci o-economc status (parental education enpl oy ment stat us
and Incone) jantly accounted for about 12 5%of the variance observable in challenges of
specia need students.

Inaddtion the result of the coefficents of multiple deter mnation for the model shows that
the independent cortribution of parental socio-economc status (parental education,
enployment status and Incone) were significant ((p =.317, t =4 632, p<.000), (B =.144;
t = 2155 p<.000) and (B =.157, t =2287, p<.000). Interns of nagnitude, parental
education has the highest nagnitude of (= 317), followed by Incone wth (p=. 157).

@ncl wsion and Reco nme ndati ons

This study examnedthe Challenges Facing Special Needs Sudentsin TVET Institutions in
Southwest Ngeria The study nade use of a survey research designin which 200 students
were selected using a Purposive stratified sanpling to select the students from 4
Pol ytechnics in Qyun Sate. The findings showed that the nature of the disabilities of the
respondents include hearing i npair ment, 1oss of legs, paralysis and dunb. The result of the
first research question showed that the study showed that the challenges faced by special
need students include Inadequate financia support which had the highest nean score of
2. 15 fdlowed by Lack of specialists and para-professionals wth a nean score of 178 and
the transferring process with a nean score of 159,

For the second research question najority of the respondents agree that consequences of
the challenges include poor academc perfor mance, lowlevel of notivation anong the
students and drop out of students fromschool. For the third research question Adequate
provision of funding for Special Education hadthe highest nean score of 2 23 fdlowed by
Recruit nent and training of nore teachers far Specia education wth a nean score of 152
The result of hypat hesis one showed that students whose parerts are nat for nally educated
have higher nean score in challenges faced by specia need students conparedto students
whose parents are for nally educated whichindicted that students’ whose parents were not
for mally educated encountered nore challenge with respect to needs of specia students.
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The resut of hypathesis two showed that parental socio-economc staus (parerntal
education enploynent status and Incone) significantly i nmpact challenges of special need
students and accounted for about 12 5%of the variance observabl e in challenges of special
need students.

Inaddtion the result of the coefficents of multiple deter mnation for the nodel shows t hat
the independent cortribution of parental socio-economc status (parental education,
enploynent status and Incone) wth parental education having the highest nagnitude of
(B=. 317), fdlowed by Incone wth(p=. 157). This findi ngs supportsthe study of Bal ogun,
(2012) whoreportedthat There are nat enough fully speci al -educati onteachersto go around,
sothe government depends on alternative-routeteacher certification prograns. It dso agrees
with the study of Nolan e a, (2006) who reported that sone parents of special needs
children are disinterested inthe welfare of their children and fail to provide them wth
adequate care

Reco mne ndati ons
i. Governmnent shoul d provide adequate financial support for special need instituti ons
and technical schoadls.
ii. Government should enploy nore professional special need teachers and create an
avenue totrain nore teachersinthe field
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