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Abstract 

One of t he goals of the Ni geri an government is to provi de hi gh-quality, well-researched, 

and efficient skills devel opment services t hat better suit the requirements of indi vi duals and 

the economy. Thus, the country partici pates i n speci al needs educati on, but t he met hods 

adopt ed do not ali gn with current best practices around t he worl d. Furt her more, there are 

currently no technol ogy-dri ven speci al needs cl assrooms or l aborat ories i n the nati on, even 

in TVET i nstit utions, which left speci al needs st udents i n dire need of techni cal educati on. 

It is on t he basis of the f oregoi ng; t his st udy exami ned t he challenges faci ng Speci al Needs 

St udents i n TVET Instit utions i n Sout hwest Ni geria. Three obj ectives were stated t o gui de 

the st udy. The st udy was carried out i n t he Federal Pol yt echni cs i n Southwest, Ni geri a. 

Survey research met hod was adopt ed while a struct ured questi onnaire with a Li kert rati ng 

scale was used as an i nstrument of dat a collecti on, three research questi ons were ans wered, 

and t wo null hypot heses were tested at 0. 05 level of si gnificance. A t ot al number of 200 

st udents wit h speci al needs were purposi vel y selected as respondents f or t he study. Fi ndi ngs 

reveal ed t hat i nadequate financi al support, the transf erri ng process, hi gh cost of 

educati onal mat eri als and equi pment, Personal/family issues and l ack of speci alists and 

para-prof essi onals. The study recommends t hat the government and st akehol ders i n 

educati on shoul d invest more i n Speci al educati on and also make fi nanci al support and ai ds 

avail able f or Speci al needs st udents.  

Key words: Disabilit y, Speci al Needs, Techni cal Schools, Teachers 

Introducti on 

The 21st cent ury brought  about rapi d technol ogi cal changes and advance ment barel y in all 

sect ors of economy and in all facet of live. This however posed challenges to educati on and 

e mpl oyment sect ors. The latest de mands of labour mar ket have caused many graduates wit h 

vari ous certificates t o be une mpl oyed. The massi ve rate of une mpl oyment and t he changi ng 

face of t he econo mi c, soci al, political, and labour mar ket worl dwi de have led t o ne w 

educati on refor ms/ policies wit h e mphasis on vocati onal techni cal education ( VTE) geared 

towar ds hel pi ng t he youths and adults t o be self-dependent ( Okol ocha, 2012). Techni cal and 

vocati onal educati on ( TVE) is used, as a comprehensi ve ter m referri ng t o those aspects of 

the educati onal process i nvol vi ng, in additi on t o general educati on, t he st udy of technol ogi es 

and related sciences and acquisiti on of practical skills, attitudes, underst andi ng and 
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knowl edge relati ng t o occupati ons in vari ous sect ors of econo mi c and soci al life (FGN,  

2014). Accordi ng t o t his policy document on educati on, the goal of t his aspect of educati on 

shall be; to provi de trai ned manpower in applied science, technol ogy and busi ness 

particul arl y at craft, advanced craft and techni cal levels. To provi de t he techni cal knowl edge 

and vocati onal skills that is necessary for agricult ure, commerci al and econo mi c 

devel opment. 

Vocati onal educati on is that part of educati on planned t o trai n skilled personnel at l ower 

levels of qualification for one or group of occupations, trades or j obs. It embr aces general 

educati on, practical trai ning for t he devel opment of skills required by chosen occupati ons 

(Fakorede, 2013). Vocational educati on programmes focus on trai ni ng for a specific 

vocati onal area for entry int o defi ned wor kpl ace ( Reko and Maxwell, 2016). It is also a skill-

based progra mme desi gned for sub-professi onal level educati on and based on a specific 

vocati on. Techni cal educati on is not desi gned for any particul ar vocati on but, facilitates t he 

acquisiti on of practical and applied skills as well as basic scientific knowl edge ( Reko and 

Ma x well, 2016). In ot her wor ds, it provi des general techni cal knowl edge. Furt her more, it is 

that aspect of educati on desi gned for “upper secondary school and l ower tertiary level ” t o 

gr oom mi ddl e level personnel as “engi neers and technol ogist for hi gher manage ment 

positi ons” (Fakorede, 2013, p. 120). It embraces general educati on, t heoretical, scientific 

and techni cal st udies and related skill trai ni ng. Techni cal educati on is usually taken t o refer 

to t he mast ery of a body of knowl edge and skills, whi ch can be applied i n a practical way.  

Evi dences over t he year have shown t hat physical disabilities due t o iatrogenesis or 

inadequat e i mmuni zati on servi ce and i nj ury sustai ned duri ng conflicts pervades on an 

increasi ng level. Of over 200 milli on popul ation of Ni geria, the Ni gerian Nati onal 

Asse mbli es put t he populati on of Peopl e Li vi ng With physi cal disabilities in t he country at 

t went y per cent (20 %). For chil dren wit h speci al needs, hi gher level of educati on does not 

just comprise of t he acquisiti on of knowl edge,  language and communi cati on but ot her 

soci et al and vocati onal skills that consist of t he use of adapt ati on ai ds. These ai ds for 

adapt ati on are mostl y cust omi zed t o fit their physique and level/ nat ure of di sabilities, and 

speci al needs. There i nclude but not li mited t o ai ds t o enabl e t he m t o move around such as 

mot orized wheel chairs, braces, or crut ches; seats fitted t o hel p the m bot h in move ment and 

post ure; communi cati on ai ds, ai ds for t urni ng pages of books, amongst ot hers.  

St ate ment of the Probl em 

TVET was elect ed as a core aspect of educati on and launch Ni geria i nt o a dyna mi c and self-

reliant econo my. Unf ortunat el y, this drea m has re mai ned frustrati ngl y el usi ve as 

de monstrated by t he hi gh rate of une mpl oyment, low t echnol ogy devel opment, and hi gh rat e 

of school drop-out, weak econo my and li mit ed wage opport unities. The probl e m of j uvenil e 

deli nquency and cri me can be reduced if the yout hs are gi ven t he necessary vocati onal 

trai ni ng t hat will keep t he m busy. Thus, TVET deli very i n Ni geria has been criticized of 

poor qualit y, very hi gh cost, trai ni ng not suited t o act ual soci al-econo mi c conditi ons, negl ect 

of t he i nfor mal sect or’s needs, and i ndifference of labour mar ket needs charact eri zed by 

hi gh une mpl oy ment rate a mong graduates, the critical fact or i n t he act ualization of Ni geri an 
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econo mi c refor m policies is the mass production of peopl e wit h requisite skills and 

compet encies i n TVET.  St udents wit h i ntellectual and devel opment al di sabilities face 

sti gma, prej udi ce and si gnificant obst acl es t hat restrict their human ri ghts. Sti gma has been 

concept ualized as a mar k of soci al disgrace i n which t he target ed i ndi vi dual is discredited 

based on attri butes such as et hni city, ment al health probl e ms, disability or dr ug use.  

Chil dren wit h speci al needs face a l ot of challenges in i nstit ution of learni ng. The poli cy of 

isol ation, separation and inhuman treat ments t hey face in secl uded schools coupl ed wit h 

lack of accept ance by peers i n i ncl usi ve school who are t he cl osest on par have furt her 

exacerbat ed t heir probl em.  Twi n t o t he challenges of facilities is the existence of many 

barriers for educati ng chil dren wit h disabilities in regul ar classrooms due t o scarcit y of 

resources or even lack of it, negati ve attitudes of teachers, non-disabled peers and t heir 

parents.  Also, most Ni gerian hi gher i nstit utions lack teachers who are grounded i n speci al 

educati on pedagogy t hus maki ng t he m unfit to pass on knowl edge and enhance learni ng 

effecti vel y. Under such conditi on, efforts of t he disabled t o become t he best educati onall y 

is often met wit h very strong challenges due t o lack of resources necessary for effecti ve 

teachi ng and learni ng and physi cal struct ures t hat hi nders t heir full integrati on i nt o t he 

incl usi ve school policy. Therefore, this st udy exa mines the Challenges faci ng Speci al Needs 

St udents i n TVET Instit utions i n Sout hwest Ni geria.  

Obj ecti ve of the study 

i. To det er mi ne t he needs of physi call y challenged students i n t he TVET 

instit ution  

ii. To exa mi ne t he fact ors t hat contri but es t o t he challenges faced by physi cally 

challenged st udents i n TVET i nstit ution.  

iii. To suggest ways by whi ch such challenges can be resol ved.  

Research Questi ons 

i. What are t he challenges faced by Speci al need st udents i n TVET i nstit utions? 

ii. What are t he fact ors t hat contri bute t o t he challenges faced by Special need 

st udents i n TVET i nstit ution? 

iii. What are t he ways out of such challenges? 

Hypot heses 

H0 1: There is no si gnificant effect of parental educati on on challenges of speci al need 

st udents 

H0 2: Soci o-econo mi c status of parents does not have si gnificant i mpact on the challenges 

of speci al need st udents 

 

Li terat ure Revi ew 
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Hi stori cal Background of TVET i n Ni geri a 

The i ndi genous African traditi on and cult ure is sol el y based on skill acquisiti on and 

devel opment, from far ming t o hunti ng, traditi onal medi ci ne t o craft, apprenticeshi p was 

based on wat ch, observation and do as I do is the syste m of learni ng techniques and skills 

needed t o be a mast er crafts men i n one’s fiel d of vocati on. The yout hs were taught t heir 

cult ure, soci al acti vities and survi val skills for work. Alt hough occupati ons varied accor di ng 

to t he geographi cal area in Ni geria, Mkpa, (2014) noted t hat traditi onal educati on i n most 

parts of Ni geria trai ned i ndi vi duals t o fit usuall y i nto t heir soci et y by learni ng and practici ng 

econo mi c skills for self-sust enance; adapti ng t o t heir role expect ations and contri buti ng t o 

the devel opment of t heir soci et y. The traditi onal educati on offered by t he communit y was 

comprehensi ve such t hat it provi ded trai ni ng i n physi cal, charact er, intellect ual, soci al and 

vocati onal devel opment.  

At t he turn of 20t h cent ury, government depart ments had staffi ng probl e ms in t he areas of 

government found t he necessity for TVET; and realized t hat t hey need techni call y trai ned 

Ni gerians t o run/ mani pul ate machi neries for t he i mperial econo mi call y endeavor. The 

col oni al government was forced t o re-l ook out war d. As a result, some gover nment 

depart ments/agenci es (e.g. Ni gerian Rail ways Cor porati on, Government  Survey School, 

Mari ne Depart ment, Posts and Tel egraphs Department, Depart ment of Agricult ure) i nitiated 

techni cal and vocati onal trai ni ngs. Also, its educational policy of assistance t o its col oni es 

was strengt hened by sending some Ni gerian st udents to Engl and for trai ni ng.  This i nfor med 

the subsequent British Forei gn policy and educati onal refor ms from 1861- 1950.  

The Phel ps- St okes report of 1922 recommended that educati on be adapt ed t o communit y 

needs i. e. agricult ural educati on for urban areas. Foll owi ng proposal of E. J Hussey, t he first 

direct or of educati on i n Ni geria, Yaba Hi gher College was established in 1932 t o trai n 

vocati onal assistants i n medi ci ne, engi neeri ng and agricult ure. The Elli ot commi ssi on set up 

in 1943 recommended i n 1945 t hat the Yaba Hi gher College be t urned t o techni cal instit ut e 

and of si milar techni cal instit utions be established i n Kaduna and Enugu. Alt hough t he 

As hby Co mmi ssi on set up i n 1959 not ed t hat educati on i n Ni geria lai d much e mphasis on 

literary educati on, however its recommendati ons di d not favour TVET as it brought about 

the cl osure of t he three Coll eges of Arts, Sci ence and Technol ogy at Zaria, Ibadan and 

Enugu. These colleges were taken over by Ahmadu Bell o Uni versit y Zaira, Obafe mi 

Awol owo Uni versit y Ife (for merl y Uni versit y of Ife) and Uni versit y of Ni geri a Nsukka 

respecti vel y. 

Chall enges of Chil dren wi t h Speci al Needs 

i. Shortage of Speci all y Trai ned Teachers to Teach Speci al Needs Chil dren 

There are not enough fully speci al-educati on teachers t o go around, so the government 

depends on alternati ve-rout e teacher certification progra ms t hat all ow teachers t o wor k 

towar d full trai ned teachers while teachi ng with availabl e credentials. But offici als and 

teachers wor ki ng at the grassroots level say t he inadequat e number of trai ned teachers is a 

maj or challenge t o special needs schools. In Oyo state, there were 825 teachers who have 



5 
 

compl et ed B. Ed. i n special educati on and were wor ki ng i n government and ai ded school s 

( Bal ogun, 2012). Al most all the speci al needs children gave testi mony t o t his inadequacy.  

ii. Lack of Support for Speci al Needs Chil dren:  

At  a ti me when many large schools are experienci ng hi gh levels of growt h, speci al educati on 

teachers are bei ng asked to do more wit h less i ncenti ve. Sal aries are not being pai d on ti me 

in many states and l ocal government areas, and there is often very little i n t he way of 

techni cal assistance provi ded by school admi nistrati ons. Some parents of speci al needs 

chil dren are disi nt erested i n t he welfare of t heir chil dren and fail to provi de t he m wit h 

adequat e care ( Nol an et al, 2006). Alternati vel y, they may be overl y prot ective. Bot h can be 

pr obl e matic for t he child and for t heir teacher. Disi nterested parents may have no 

invol ve ment wit h t heir chil d’s educati on or int eracti on wit h their teachers, whereas 

overprot ecti ve parents may have unrealistic expect ati ons from t he child and t he chil d’s 

teachers. Bot h attitudes can shape chil dren i n negative ways. Parental disi nterest may make 

st udents wit h speci al needs less moti vat ed and parents who are overprot ective often di mi nish 

their chil d’s confi dence and make it harder for t hem t o learn.  

iii. Transiti on of Speci al Needs Chil dren to a Regular Schools  

Tr ansiti on i n speci al educati on progra mmes, i n general, refers t o t he move ment from one 

pr ogra mme t o anot her. The "official" ter m, transiti on t o a regul ar school si mpl y means 

graduati ng from el e mentary level to hi gher i nstituti onal level. However, thi s is associ at ed 

wi t h a l ot of challenges like t he chil d' s meeti ng with ne w t eachers and/ or admi nistrat ors and 

ne w fell ow st udents who have no i dea of strengt hs and strategi es t hat wor k well for a 

particul ar chil d. Transitions can be even more frighteni ng t o t he parent when t heir chil d 

faces t he transiti on out of pri mar y school and int o secondary and vi ce-versa t o college, 

vocati onal, or ot her progra ms. Transiti on programs require t hat transiti on pl anni ng begi n 

when a chil d is very young. This planni ng goes beyond far beyond t he educational pl anni ng 

consi derati ons wit h younger chil dren and i ncl udes concerns about i ndependent livi ng, 

integrat ed e mpl oyment, and communit y partici pation ( Tal k, 2012). It may hel p t o begi n by 

expl ori ng t he adult services t hat are availabl e. The pri mar y agenci es i nclude vocati onal 

rehabilitati on, the Soci al Security admi nistrati on, state-level agencies, and i ndependent 

livi ng cent ers.  

iv. Lack of Adequate Gui dance Servi ces for Special Needs Chil dren and t hei r 

Parents 

Physi call y challenged students wit h learni ng disabilities require specific counseli ng needs 

that often are not addressed i n ele ment ary and normal secondary schools. This article l ooks 

at what ki nds of support students wit h t his profile need, and how school counsel ors can 

pr ovi de it. School counsel ors wor k i ndi vi duall y and wit h ot her educators t o meet t he 

devel opment al needs of all st udents, incl udi ng t hose wit h speci al needs or disabilities. The 

results of qualitati ve research carried out a mong physi call y challenged st udents are 

summarized i nvol vi ng co mparati ve case st udies of uni versit y st udents who were learni ng 

disabled. These st udents encount ered negati ve experiences duri ng t he el e ment ary and 
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secondary school years due t o t his excepti onality t hat affected t heir social and e moti onal 

devel opment. An i n-depth anal ysis of t heir educational experiences enabl ed researchers t o 

pr obe t heir percepti ons, and a summar y of t hese findi ngs is presented i n thi s write up. 

I mplicati ons for t he rol e that school counsel ors can play i n t he identificati on of st udents wit h 

this profile are discussed, as is the need for t he provisi on of counseli ng servi ces for t his 

popul ati on wit hi n the cont ext of comprehensive devel op ment al school counseli ng 

pr ogra mmes.  

The Counselli ng Association of Ni geria, shoul d outli ned school counsel ors' role i n servi ng 

these st udents, incl udi ng responsi bilities such as servi ng on multi disci plinary tea ms t o 

identify t he speci al needs st udent and collaborating wit h ot hers t o provide soci al skills 

trai ni ng i n classroom settings, in s mall groups, or wit h i ndi vi dual st udents. To effecti vel y 

i mpl e ment some of t hese practices, counsell ors need t o understand t he counselli ng needs of 

st udents wit h specific disabilities. They also need t o know how t hey can incorporat e t his 

knowl edge i nt o their defined rol es i n servi ng st udents wit hi n the cont ext of a comprehensi ve 

devel opment al counselling progra m. Recent research i ndicat es t hat element ary school 

counsell ors are well suited t o serve a pi vot al role in bot h provi di ng i nformati on relat ed t o 

how t o identify st udents wit h disabilities and overseei ng t he vari ous collaborati ve rol es 

associ ated wit h wor ki ng wit h st udents of special needs. School counsell ors coul d be 

extre mel y hel pful for some st udents, such as t wi ce-excepti onal st udents, who are 

particul arl y difficult to identify and who may not recei ve either t he educati onal or t he 

counselli ng progra m services t hey may need.  

 

Met hodol ogy 

 

The st udy adopt ed a survey research desi gn while questi onnaire was used for data collecti on. 

The choi ce was infor med by t he desire t o all ow an int ensi ve st udy wit hi n the real -life cont ext 

of speci al needs st udents.  

Stratified and Purposi ve sa mpli ng was used. The popul ati on of t he st udy was st udents wit h 

speci al needs in TVET Instit utions i n Ogun St ate, Ni geria wit h a sa mple of t hree (3) 

Pol yt echni cs selected through stratified sa mpli ng from each of t he Senat orial Districts of 

Ogun St ate. Two Hundred respondents were select ed purposi vel y for t he st udy whil e a 

struct ured questi onnaire wi t h a 4-poi nt Li kert rating scal e was used as an instrument of dat a 

collection. The questi onnaire made up of t wo secti ons. Secti on “A” consisti ng of soci o-

de mographi c dat a – age, sex, course of st udy, t ypes of disability, and so on and B consisti ng 

of questi ons borderi ng on t he challenges faced by Special need st udent s i n TVET 

instit utions, the fact ors that contri but es t o t he challenges and ways out of such challenges. 

Dat a collected t hrough the research i nstrument were present ed and analyzed usi ng t he 

St atistical Package for Soci al Sci ence (SPSS) versi on 21 t o det er mi ne t he relati onshi ps 

bet ween and a mong variabl es. Hypot heses were anal yzed usi ng Independent Sa mpl e T-test 

and multi ple regressi on statistical met hods.  
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Dat a Anal ysis 

Tabl e 1: Soci o- De mographi c Characteristics of Respondents 

Ge nder Frequency Percent 

Mal e 110 55. 0 

Fe mal e 90 45. 0 

Age ( Years) Frequency Percent 

15- 17 years 42 21. 0 

18- 20 years 97 48. 5 

21- 23 years 54 27. 0 

Above 23 years 7 3. 5 

Year of St udy Frequency Percent  

First year 34 17. 0 

Second year 92 46. 0 

Third year 74 37. 0 

Tot al 200 100. 0 

Researchers’ Fi el d Survey, 2022 

Tabl e 1 showed t hat (55. 0%) of t he respondents were mal e while (45. 0%) were fe mal e 

whi ch i ndicat ed t hat there were more mal e st udents t han fe mal e st udents i n this st udy. Also, 

(48. 5 %) of t he respondents were wit hi n the age category of 18-20 years, (27. 0 %) were 

wi t hi n the age cat egory of 21-23 years, (21. 0 %) were wit hi n the age cat egory of 15-17 years 

whil e  (3. 5 %) were above 23 years.  

Tabl e2: Di stri buti on of respondents by nat ure of disabilities 

Nat ure of disability Frequency Percent 

Paral ysis 18 9. 0 

Du mb 1 0. 5 

Loss of t he legs 75 37. 5 

Heari ng i mpair ment  106 53. 0 

Tot al 200 100. 0 

Researchers’ Fi el d Survey, 2022 

Fr om t abl e 3, it was reveal ed t hat the nat ure of di sabilities t hat the physicall y challenged 

come t o t he school wit h were di verse. It ranged fro m Heari ng i mpair ment (53. 0 %), l oss of 

legs (37. 5%), paral ysis (9. 0 %) and dumb (0. 5 %).  Each of t hese challenges come wit h its 

own peculiar challenge particul arl y when it comes to schooli ng wit h it. 

Research Questi on One: 

What are the challenges faced by Speci al need st udents i n TVET i nstituti ons? 
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Tabl e 3: Challenges faced by Speci al needs students i n TVET i nstitutions 

St ate ment  SA A D SD Me an St and 

Devi ati on 

The transferri ng process 79  

(39. 5 %)  

68 

(34. 0 %)  

20 

(10. 0 %)  

33  

(16. 5 %)  

1. 59 0. 54 

Inadequat e fi nanci al support 101 

(50. 5 %)  

46 

(23. 0 %)  

38 

(19. 0 %)  

15  

(7. 5%)  

2. 15 1. 27 

Hi gh cost of educati onal 

mat erials and equi pment  

158 

(79. 0 %)  

33 

(16. 5 %)  

9  

(4. 5%)  

- 1. 54 0. 58 

Personal/fa mil y issues,  104 

(52. 0 %)  

88 

(44. 0 %)  

8 

 (4. 0%)  

- 1. 52 0. 58 

Lack of speci alists and para-

pr ofessi onals 

148 

(74. 0 %)  

51 

(25. 5 %)  

1 

 (0. 5%)  

- 1. 78 0. 96 

Researchers’ Fi el d Survey, 2022 

Tabl e 3 showed t hat  (39. 5 %) of the respondents strongl y agreed, (34. 0 %)  agreed, (10. 0 %) 

di sagreed while (16. 5 %) strongl y disagreed t hat the Transferri ng process was one of the challenges 

faced by Special need students i n TVET i nstit utions, (50. 5 %) of t he respondents strongl y 

agreed, (23. 0 %) agreed, (19. 0%) disagreed while (7. 5%) strongl y disagreed t hat inadequat e fi nanci al 

support was one of t he challenges faced by Special need st udents i n TVET i nstit utions, 

(79. 0 %) of t he respondents strongl y agreed, (16. 5 %) agreed while  (4. 5%) disagreed t hat hi gh cost 

of educati onal mat erials and equi pment was one of the challenges faced by Speci al need 

st udents i n TVET i nstit utions, (52. 0 %) of the respondents strongl y agreed, (44. 0%) agreed whil e 

(4. 0%) disagreed t hat Personal/fa mil y issues was one of t he challenges faced by Speci al need 

st udents i n TVET i nstit utions. Furt her more, (74. 0 %) of the respondents strongly agreed, (25. 5 %) 

agreed while (0. 5%) disagreed t hat lack of speci alists and para-professi onals was one of t he 

challenges faced by Special need st udents i n TVET i nstit utions. It also showed t hat 

inadequat e fi nancial support had t he hi ghest mean score of 2. 15, foll owed by Lack of 

speci alists and para-professi onals wit h a mean score of 1. 78 and The transferri ng process 

wi t h a mean score of 1. 59.  

Research Questi on Two 

What is the consequence of the challenges on t he acade mi c perfor mance of the 

st udents? 

Tabl e 4: Consequences of the challenges on the acade mi c perfor mance of the students 

St ate ment SA A D SD Me an St and 

Devi ati on 

The challenges lead t o poor 

acade mi c perfor mance among 

the st udents 

79 

(39. 5 %)  

100 

(50. 0 %)  

20 

(10. 0 %)  

1 

(0. 5%)  

1. 72 0. 68 

The challenges lead t o l ow l evel 

of moti vati on a mong st udents 

76 

(38. 0 %)  

104 

(52. 0 %)  

11 

(5. 5%)  

9 

(4. 5%)  

1. 77 0. 75 
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The challenges may bri ng about 

dr op of st udents from school  

155 

(78. 0 %)  

20 

(10. 0 %)  

18 

(9. 0%)  

6 

(3. 0%)  

1. 46 0. 70 

Researchers’ Fi el d Survey, 2022 

Tabl e 4 showed t hat (39.5 %) of t he respondents strongl y agreed, (50. 0 %) agreed, (10. 0 %) 

disagreed while (0. 5%)  strongl y disagreed t hat the challenges lead t o poor acade mi c 

perfor mance a mong t he students, (38. 0 %) of t he respondents strongl y agreed, (52. 0 %) agree, 

11 (5. 5%) disagree while 9 (4. 5%) strongl y disagreed t hat t he challenges lead t o l ow level of 

moti vati on a mong st udents. Also, 155 (78. 0 %) of t he respondents strongl y agreed, 20 (10. 0 %) 

agree, 18 (9. 0%) disagree while 6 (3. 0 %) strongl y di sagreed t hat t he challenges may bri ng 

about drop of st udents fro m school. 

Research Questi on Three.  What are the ways out of such challenges? 

Tabl e 5:  The ways out of such challenges 

St ate ment  SA A D SD Me an St and 

Devi ati on 

Adequat e provisi on of fundi ng for 

Speci al Educati on 

75 

(37. 5 %)  

94 

(47. 0 %)  

26 

(13. 0 %)  

5 (2. 5%)  2. 23 1. 01 

Pr ovisi on of Infrastruct ural 

facilities for vocati onal instit utions 

174 

(87. 0 %)  

17 

(8. 5%)  

2 (1. 0%)  7 (3. 5%)  1. 25 0. 79 

Recr uit ment and trai ni ng of more 

teachers for Speci al educati on 

47 

(23. 5 %)  

97 

(48. 5 %)  

20 

(10. 0 %)  

36 

(18. 0 %)  

1. 52 0. 52 

Researchers’ Fi el d Survey, 2022 

Tabl e 5 showed t hat (37.5 %) of t he respondents strongl y agreed, (47. 0 %) agreed, (13. 0 %) 

di sagree while (2. 5%) strongl y disagreed t hat adequat e provisi on of funding for Speci al 

Educati on was one of t he ways out of such challenges, (87. 0 %) of t he respondents strongl y 

agreed, (8. 5%) agreed, (1.0 %) disagreed while (11.7 %) strongl y disagreed that Provisi on of 

Infrastruct ural facilities for vocati onal i nstit utions was one of t he ways out of such 

challenges. Also, (23. 5%) of t he respondents strongl y agreed, (48. 5 %)  agreed, (10. 0 %) 

di sagreed while (18. 0 %) strongl y disagreed t hat recruit ment and trai ni ng of more teachers for 

Speci al educati on was one of t he ways out of such challenges. The tabl e further showed t hat 

adequat e provisi on of fundi ng for Special Education had t he hi ghest mean score of 2. 23 

foll owed by Recruit ment  and trai ni ng of more teachers for Special education wit h a mean 

score of 1. 52.  

Hypot hesis One 

H0 1: There is no si gnificant effect of parent al educati on on challenges of speci al need 

st udents 
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Tabl e 6: T- Test Showi ng parent al educati onal stat us and challenges of speci al need 

st udents  
 

DV Parent al 

Educati on 

N X SD df  T   P 

 For mall y educated 124 7. 05 2. 04    

Chall enges of 

Speci al need 

st udents 

    198 4. 181 . 000 

 Not For mall y 

educated 

76 8. 28 1. 98    

 

Results from t able 6 showed t hat there is a si gnificant difference bet ween educati onal stat us 

of parents wit h respect to t he challenges of special need st udents (t (198) = 4. 181, p<. 05), 

such t hat st udents whose parents are not for mall y educated have a hi gher mean score  ( X = 

8. 28, S. D= 1. 98) compared t o st udents whose parents are for mall y educated ( X = 7. 05, S. D= 

2. 04). This i mplies t hat students whose parents are not for mall y educated have hi gher mean 

score i n challenges faced by speci al need st udents compared t o st udents whose parents are 

for mall y educat ed. Therefore, the hypot hesis is confir med.  

Hypot hesis Two 

H0 2:  Soci o-econo mi c stat us of parents does not have si gnificant i mpact on t he 

challenges of speci al need st udents 

Mo del Summary 

Model  R R Square Adj ust ed R Square St d. Error of the Esti mat e 

1 . 353a  . 125 . 112 1. 97757 

a. Predi ct ors: ( Const ant), Income, Empl oy ment St at us, Parent al Educati on 

 

ANOVA 

Model  

Su m of 

Squares df Mean Square F Si g.  

1 Regressi on 109. 442 3 36. 481 9. 328 . 000b  

Resi dual 766. 513 196 3. 911   

Tot al 875. 955 199    

a. Dependent Variabl e: Challenges 

b. Predi ct ors: ( Const ant), Income, Empl oy ment St at us, Parent al Educati on 
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Coefficients 

Model  

Unst andardi zed Coefficients 

St andardi zed 

Coefficients 

t Si g.  B St d. Error Bet a 

1 ( Const ant) 9. 001 . 445  20. 238 . 000 

Parent al Educati on . 456 . 098 . 317 4. 632 . 000 

Empl oy ment St at us . 332 . 154 . 144 2. 155 . 032 

Income . 196 . 086 . 157 2. 287 . 023 

a. Dependent Variabl e: Challenges 

 

The second hypot hesis was tested usi ng Multi ple Regressi on Anal ysis. The result showed 

that parental soci o-econo mi c stat us (parental educati on, empl oyment status and Income) 

si gnificantl y i mpact challenges of speci al need st udents [( R2 = . 125; F (3, 199) = 9. 328; p < 

. 05)]. This i nfers t hat parent al soci o-econo mi c stat us (parental educati on, e mpl oyment stat us 

and Income) j oi ntl y account ed for about 12. 5% of the variance observabl e in challenges of 

speci al need st udents. 

 

In additi on, t he result of the coefficients of multiple det er mi nati on for t he model shows t hat 

the i ndependent contri buti on of parent al soci o-econo mi c stat us (parent al educati on, 

e mpl oyment stat us and Inco me)  were si gnificant (( = . 317; t = 4. 632; p< .000), ( = . 144; 

t = 2. 155; p< . 000) and ( = . 157; t = 2. 287; p< . 000). In ter ms of magnit ude, parent al 

educati on has t he hi ghest magnit ude of (= 317), foll owed by Income wit h (= . 157). 

 Concl usi on and Reco mme ndati ons 

Thi s st udy exa mi ned t he Challenges Faci ng Special Needs St udents i n TVET Instit utions i n 

Sout hwest Ni geria. The study made use of a survey research desi gn i n which 200 st udents 

were select ed usi ng a Purposi ve stratified sa mpli ng t o select the st udents from 4 

Pol yt echni cs i n Ogun Stat e. The findi ngs showed t hat the nat ure of t he di sabilities of t he 

respondents i ncl ude hearing i mpair ment, loss of legs, paral ysis and dumb. The result of t he 

first research questi on showed t hat t he st udy showed t hat t he challenges faced by speci al 

need st udents i ncl ude Inadequat e fi nancial support whi ch had t he hi ghest mean score of 

2. 15, foll owed by Lack of speci alists and para-professi onals wit h a mean score of 1. 78 and 

the transferri ng process wi t h a mean score of 1. 59.  

For the second research questi on, maj orit y of t he respondents agree that consequences of 

the challenges incl ude poor acade mi c perfor mance, low level of moti vation a mong t he 

st udents and drop out of students from school. For t he third research question, Adequat e 

pr ovisi on of fundi ng for Speci al Educati on had t he hi ghest mean score of 2. 23 foll owed by 

Recr uit ment and trai ni ng of more teachers for Speci al educati on wit h a mean score of 1. 52.  

The result of hypot hesis one showed t hat st udents whose parents are not for mall y educat ed 

have hi gher mean score in challenges faced by speci al need st udents compared t o st udents 

whose parents are for mal ly educated whi ch i ndicted t hat students’ whose parents were not 

for mall y educated encount ered more challenge with respect t o needs of speci al st udents. 
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The result of hypot hesis t wo showed t hat parental soci o-econo mi c stat us (parent al 

educati on, empl oyment stat us and Income) si gnificantl y i mpact challenges of speci al need 

st udents   and account ed for about 12. 5 % of t he variance observabl e i n challenges of speci al 

need st udents. 

 

In additi on, t he result of the coefficients of multiple det er mi nati on for t he model shows t hat 

the i ndependent contri buti on of parent al soci o-econo mi c stat us (parent al educati on, 

e mpl oyment stat us and Inco me) wit h parental educati on havi ng t he hi ghest magnit ude of 

(= . 317), followed by Income wit h (= . 157). This fi ndi ngs supports t he study of Bal ogun, 

(2012) who reported t hat There are not enough fully speci al-educati on teachers t o go around, 

so t he government depends on alternati ve-rout e teacher certification programs. It also agrees 

wi t h t he st udy of Nol an et al, (2006) who reported t hat some parents of speci al needs 

chil dren are disi nt erested i n t he welfare of t heir chil dren and fail to provi de t he m wit h 

adequat e care 

Reco mme ndati ons  

i. Gover nment shoul d provide adequat e fi nanci al support for speci al need i nstit uti ons 

and techni cal schools. 

ii. Gover nment shoul d e mploy more professi onal speci al need teachers and creat e an 

avenue t o trai n more teachers i n t he fiel d. 
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