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CHAPTER ONE

1.1 INTRODUCTION

Reading is an important language skill. 1In fack,
it is one of the four basic language skills, the

others are listening, speaking and writing.

There is no doubt, if a child wants to survive in

the learning environment, he has to learn how to

read effectively. According to Harris and Sipay1

children, who failed to read adequately, particularly,
those who are severely disabled readers, are

increasingly handicapped as they progress through

school%

In the secondary schools and tertiary instltu-
tions, students spend major part of their study

time in reading to learn. Thus reading comprehen-
sion is very important to their survival in the

school. Apart from this educational value of

reading comprehension, it also has economic,

1. HARRIS, J. and SIPAY, E. R. (1985). How to
Increase Readin ﬁbility: A Guide to
Developmental and Remedial Reading.

Longman (Ltd.) New York.
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deen descrided by
that Can recreate the evepnt of the past and apen up
the fiestas of the future.

reading

Conatriduting to the importance of

Domald Rcyle3 sald;
In adult life, the non reader
a social outcast and often
Sevelops a large chip on his

shoulder, feeling that all the
plums of life are being denied

him., He misses of course, the
enjoyment which can be gained
from reading and stimulation
r=ading can give to emotional
Stability and development of
personality. In intellectual
sphere, he is also denied access

£o a good deal of store of human
knowledge and can not go to the
printed word to help him in the
evalwvation of his personal

experience. Further, he is far

is

1= O‘pu cit.

2. OKEDARA, C. A. (19580).
Teaching of English

West African Journal
No 1.

3. MOYLE, D. (1969) The Teaching of
. g Reading
Hollen Streekpress, London.
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more at the mercy of the propa-
gandist and the mass medla than
one who has some mastery of
reading skills.

On the basis of the quotation above, it is

pertinent that reading should be made as a
Compulsory subject in the schcol curriculum.
Children, on their part will neither be able to
learn nor proceed to acquire the necessary reading
skills, If left on their own devices, no matter
how rich, the reading environment provided by the
teacher, They must be given systematic instruction
Dased on an accurate diagnosis of their individual
needs throughout their school lives (Morris).?t

At higher education level reading efficiency
and reading comprehension have been found to
correlate with academic performance. Abiriz said

attainment of a suitable level of ability to

Ccmprehend spoken and written language is

1. MORRIS, J. (1972). The First 'R Yesterda >
Toda and Tommorrow. A seIecfion of
papers from Conf

erences of I.R.A. UtK.

Ee U ABIRT . J, O. (1274). "Reading Ability As a
prediator of performance in University
Degree Examination™ in African Journal

Of Education Research vol. 15 -Now. o
‘M = ¥
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{nvaluable for a student's educational development
Also at higher level reading

in a University.
involving the

become more a matter of reasoning,
meaningful interpretation of verbal symbols such

as words, phrases and sentences and requiring as
well all types of thinking, evaluating, judging,
imagining and problem solving. WwWith these, an

advanced learner needs to be well armed with

Thls writer went further,

reading skills, (Unoh).l

to say that, reading is an indispensable tool in

learning in various hierarchies of mocdern education

systems, and it will be impossible for peocple at

various wrungs of ladder to get on without

possessing advanced reading skills.
It is clear from the literature in the area

that, at advanced level, effective learning in

and outside the school, demand the possession and

application of at least the minimum skill required

for specific reading tasks. And as Braam and

1. UNOH, 5.3?51(:962). Readin To Remember: A Guide
cien ReaEI bad 1 1
-?EEE:'F' ng, Iba dan Un vers_t?

o & "‘d‘-___ GrE i s
- r}-ﬂ-ﬂl.h T ol el TR T
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reading comprehension in a

she 111‘3“1 opined,
r be completely

developmental process which can neve

needs to make a consclous

One therefore,

mastered.
improve one's reading skills throughout

ef fort to

one's life.

packground to the problem

s of English as second language

The learner
process of learning

face a lot of problems in the
Oone of these

and using the second language.
some of the

problems 1s reading comprehension.
a today can not

secondary school students in Nigeri
read and comprehend simple English passage.

2 oreover, they find it difficult to make

unoh
there

correct sentences. According to scholars,

is a good deal of evidence to show that reading

efficiency and reading comprehension are affected

1. BRAAM, L. S. AND SHELDON, W. (1959). Developing
Efficient Reading. Oxford University Press,

New Yorke.
(1975). m"Incidence and Patterns of

difficulty among students in a
African Journal of

2. UNOH, S. O.
reading
Nigerian University"

Education Vol. 2, No 1,
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by many factors, which include, the attitude of the
teacher toward teaching reading comprehension,
Unohi; teaching method and facilities, Ayodelez.
Omojuwa3 said that, the influence of teachers
materials and procedures on reading comprehension
skills of their pupils is significant, and this
could yield ejither positive or negative result.
Also Astill4 opined that some teachers assign
texts without first ascertaining whether or not
the students are reading. Unoh® in another study,
said that bilingualism, the capacity to speak or

communicate in two different languages can also

have an undesirable effect on reading habit and

1. Ope cite.

2+ AYODELE, S. 0. (1984). " v"pPromoting . “Efficient
reading in English Language at the
Secondary School level in Nigeria" in
Journal of literacy and Reading Vol. 2.

3. OMOJUWA, R. A. (1983). 1Implementing Educational
Language policies Through Course, in
Educational development. Nigerian Educ.

Research Council, vVol. 3, No. 1.

4. ASTILL, P. (1987). nmReading to learn: Reading in
Arts and the scoial Sciences™ A Monograph
University of Ibadan.

T A I e RS VSR oS ; PR
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thereby influence the ability to comprehend facts
or information in a particular language (in this
case target language). Other scholars such as
Adelusi1 and sokan2 found out that, the soclo-
economic background of the learner also contribute
towards his reading comprehension ability. Thus
all the problems mentioned compounds the inability
of students to read and comprehend effectively in
Nigerian secondary school system. The concern of
this study then is to investigate if the teaching
of some strategies by the class teacher can
influence and enrich the performance of students

in reading comprehension.

1.3 Statement cf the Problem

In the preceeding section, it was revealed

by various studies, that reading comprehension

1. ADELUSI, I. O. (1980). n"Home, School Environment
and achievement in English as Second

Language”. An unpublished M.Phil Thesis,
University of Ibadan. :

SOKAN, B. (1983). "Comparism of Performance in
English Language of Children who attended
Nursery schools and those who did not.
Unpublished M. Ed. Dissertation,
University of Ibadan.

,ﬂ:_ | 7 :



problems of students in Nigerian secondary school
system are many; however findings are generally
inconclusive about this. 1In addition the quallty
of teaching reading comprehension in our secondary
schools are poor and performance of students in
examination was unsatisfactory. (Ayodele)i. This
situation suggests the need to improve the quality
of teaching reading comprehension as well as students®
performance in reading comprehension. The problem
js therefore stated in the following questionss
e Xa L there significant difference in

the performance in reading compre-

hension of students taught the

pre-reading strategy skills and those

who are not taught?

2% " what 1s the attitude of students

taught prereading strategy skills

éfE' and those who are not taught?

Ut avopeiEi Si e, t158A)a" The Problem Of B Language
Sk for Educating Nigerian Learners®; Paculty s %
~ Lecture series ‘No 4, Universi tyof_rﬁaﬂa _

e

T . s
L o T = B



~ lized with caution. As stated, the study relates

| W&E}f to teaching mbmi "evious knowledge

3. Does the sex of stuaents influence

performance in reading comprehension?

1.4 The Scope of the Studx

The present study is designed specifically to

investigate the effect of pre-reading strategy
skill teaching on students®' achievement in reading

comprehension. The study used teaching the skill

of relating content to be read to previous knowledge

to predict the achievement of students in reading

comprehension. Also the attitude and sex of

students are examined in relationship to achievement

in reading comprehension. The study involved a

limited number of senior secondary school one

students, and thus the findings should be genera-




The Significance of The sStudy

The research project is to benefit the class-

room teacherSof English language; specifically in

the area of teaching reading comprehension. The

work would also be of benefit to the teachers of

content areas in Arts and Social sciences. The

fact is that a teacher in content area, is not to

teach History or Economics alone, but he must also

teach students how to read and comprehend the text-

book available on the subject.

The project will give ample opportunities to
those who are concerned with language teaching
and planning, to realise the fact that using pre-

reading strategy such as previous experience and

background knowledge will greatly help the students

in reading and comprehension of material before

theme

Also students, especially those in secondary

schools will benefit immensely from the project.

They would realise the fact that relating previous




11

rnowledge to the content of a material, helps in
fdentifylng ideas and recognising the meaning of
some of the words. And this will help with the

overall comprehension of the material.

1.6 Operational Definition of Terms

All the terms defined here,6 are mainly
operational and of particular reference to this
studye They are thererore not to be regarded as
universal definitions.

l. Pre-reading Strategy skills: The pre-reading

strateqgy skills are the skills, students will need
to comprehend the content of a material; this will .
include, ability to relate content to be read to
previous knowledge.

2e Teaching: This will include method and

technique, which the teacher employes to inculcate
or effect a meaningful change in the behaviour of

the learner.

3. Reading Comprehension: This is used to mean

the skills that are involved in ability to grasp

the author's thought structure, ability to locate



.nhttdud information, distinguish major from minor R

yﬂlnts follow directions, interpret, summarize

aﬁ@tiine and utilize facts. ':%k;
v -
4;—. Attitudez This concePt as used in this project .;fﬁ?
e

va, rufe:s to students mental readiness to respond in

“;{_a;particylar'way to reading comprehension. =

S CGnVECtional Method: This refers to Eng
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« 0 REVIEW OF RELATED LITERATURE

There has been extensive research into the
area of functijonal reading or reading comprehension;
the present study looks at prereading strategy skills
that are needed for reading _comprehension
especially in the content area.
Here the literature review will cover:
l. The definition of reading
2. The reading comprehension skills
3« The role of attitude and motivation
in reading comprehension
4., Pre-reading strategy skills teaching

and reading comprehension in content

area.

5. Previous knowledge strategy and

reading comprehension.
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Reading Comprehension

There has been considerable research into the
studies such

area of reading comprehension in the
A
Leedy,

Dallmann, Unoh,3

as that of sconnell,
Scholars have

Moyle,s Ayodeleb and Astill.
also been concerned with the necessary skills

of reading comprehension and how these can help

the learner in coping with academic wcrk within

the school system.
in their attempt to define

Harris and sSipay

reading comprehension say:

Reading is the meaningful inter-
pretation of printed or written verbal

verbal symbols... And reading
comprehension is a result of the

The Teaching of Reading:

1. SCOnnel, R. (1976}-
Longman, London.

2. Dallmann, M. et al. (1974). The Teaching of
Reading (4th Edition) Holt Reinhart, N.Yy.

3. Unoh, S. 0. (1969). Reading to remember: A
Guide to Efficient reading: Ibadan: T 0.0

4. Leedy, P.D. (1956). Reading improvement for Adults
McGraw Hill Book Co. New York.

Se POp. cit.
6. Ope cit

7a Op. cit

8. Op. Cit. -
o i S e i 2 R A
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interraction between the percep-—
tion of graphic symbols thakt
represent language and readers
language skills, cognitive
skills and knowledge of the
world.

Another Scholar Leedy1 said reading is a
matter of search for the thought that was 1in the
mind of the author and which now lies in the
meaning of the words which are before the reader.

To Bram and sheldon2 reading comprehension is
the interpretation of printed material, this
interpretation is based on the ability of the
reader to understand the purpose of the author
as well as what the author 1is saying. Thus;
their contension is that reading is not only a
rapid recognition of verbal symbols, but also an
understanding of the thought and ldeas which they

% stand fori

3 reading can be considered

According to Unoh,
at various levels, and discussed frcem different

stand points. For the beginner, reading is concerned

B Op% cit.

2s Bramy, L. S. et al. (1976) Developing
® - - - pin EffiCinen
= Reading. OuP, New York. E

S OpS citT
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symbols

with learning to recognise the printed

which represent speech, sound and meaning of words.
econdary

For more experienced reader (say in S
reading becomes less of a

sSchool and Colleges)
problem of recognising words and more of a matter
of reasoning, involving the meaningful interpretation
(such as words, phrases and

of verbal symbols
sentences) and requiring at a later stage all types
evaluating, judging, imagining and

Bond and Tinker
when they said

of thinking,
must have this

problem solving.
"the reading

readers in mind,

kind of

process involves both the acquisition of meaning

intended by the writer and reader's own contributions
evaluation and = ‘

in the form of interpretation,

reflection on the meaning.
In another study by Um::h'1 comprehen-—

sion is an intelligent absorption or understanding

he said,

of ideas or information at the time of reading or
Thus to him comprehension

very limited time after.

Bond, J, and Tinker, M. (1967). P5ychology of
reading._ Simpson Press, London,

1.




; he
means exactly what the word says; in addition €

sald:

m hension is the ability to
Sgaz;ethe authors thought structure,
not in isoclated fragments, but as
an organised whole . when you really
comprehend what the author has said,
you are able to relate main ideas,
and to see the principal thought as
a matrix in which all subsidiary ideas
are contained. You are able also to
outline the thought and demonstrate
the relationship of one part to all

the other parts.

Another psycholinguist, (:Zlkar:k“1 views reading
comprehension as a problem solving process, whereby
the listener/reader applies one or multiple strate-

gies to relate the author's message to information

he has in his memorye.

In the second report of the united Kingdom

National Committee on reading R. Morr152 wrote as

follows:

.A broader view of the nature of
reading comprehension is that it
involves the recognition of the

1. Clark, A. L. (1980). Reading: Problem solving
Strategy, O.U.P. New York.

2. Morris, R. (1937). sSuccesses and Failures in
Learning_to read. Penguin, London,




iy Swin,

important elements of meaning in
thelr essential relations, includ=
ing accuracy and thoroughness.
this definition while implying &
thorough mastery of word recogni-
tion, attaches ma jor importance

to thought getting.

Morris further terms this responsive reading
in that, the reader is called upon to make an
active mental response to the content of the passage
read. The reader is called upon, not only to
understand the message of the authors but to refleckt
upon it; assess its value by cocmparison with previously
learned concepts and finally to reach out in imagina-
tion to new realms as a result of stimulus to the
texta
with the various definitions of reading compre-—
hension above, it is certain, that meaningful
response is at the heart of reading process. Thus
for reading to be functional, the reader should be
able to apply his cognitiveprocess to perceive the

information that is being passed by the writer.,

Thus this present study is concerned with helping

the reader to perform better in reading comprehen-—

sion task%
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2al The Reading Comprehension skills

In an attempt to understand reading compre-
hension, scholars have directed search lights into
various skills that are involved in the process.

1, currently, theré is a good

According to Moyle
deal of discussions on the various skills that
make up comprehension. To him there are different

ways of considering the meaning an author presents,

these include:

(i) reading the lines to get a clear
idea of the meaning presented
by the author;
(ii) Reading between the lines to assess
the author's purpose, the quality of
the argument presented and the

~ presence of bias or omission of

.E"f#i‘ ﬁ%ﬁ?iﬁ%ﬂa&ﬁﬁ*f
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Dallmann et al.1 opined in the reading compre-

hension task, either within the classroom situation

or outside the classroom, one is required to be

able to do a number of things depending on the

purpose of the reading.

(i) selecting significant details.

(ii) selecting significant ideas
(iii) Answering of questions.
(iv) Ssummarising and organising ideas.
(v) Arriving at generalisation.

(vi) Predicting outcome and be able to

evaluate critically.

Binter and Diaba12 identified some language

skills and subskills necessary for reading compre-

hension of a material, These include:

(i) word recognition
(ii) Comprehension
(1iii) work and study skills
(iv) Thinking skills etc.

1. Ope cit.

2. Binter, A. and Diabal, J. (1978). Readinas on
Reading: Huttinson (Ltd.) New York. ——

- - =
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sub=skllls: Context clues and picture clues
— %l & 2t n recalling the
Fecognising facts, recalllinmg ohe
details identifying main ideas
Crawing inferences predicting
outcomes,

orl ang =%11 p
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Following directions,

[ = . - e
Spoken and wirtten instructicns,
= = & £ = 3"
of reading (speed)

Cclassifying and categorising.
Uncderstanding maps, diagrams charts

and illustrations.

Thinking skills

Sub-skills:

Theorising
Generalising,
classifying

Cause and effect
Chronology and contrast

Caordination*subordination
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predicting
Concluding
evaluating

One can see that careful studies in the past
have indicated that reading comprehension is not a
Wu ability, but a composite of speclalized skills.

These specialized skills are required in various

~ curriculum areas. According to pallman’, studies

have revealed the fact that there is Correlation

ﬁitHEEn general reading-ability as measured by

standardized tests and ability to read material in

l apecialized field have usually been low. The ok
~ examination of the various skills of reading

:‘1¢n@prehension wlll he}p to Henqie variausié*ff

" ‘-Il-'l-ﬂﬂlwﬂ#udﬁ" ¢ s 0 s 1 - gl a

2 s & co
q?- -~ Fr*fh,'.‘:- e !k ¥ '.‘f't' ﬂ??mﬁ :
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The Role of Attitude and Motlivation Ln

Reading Comprehension

J‘-.‘I'l

Reading specialists have examined the role of

attitude and motivation in reading comprehension.

that of walker1, guttlerman and

Studies such as,
examine the varlious

2
Franco , Millers, Goodman

emotional factors in reading comprehensjion.

Attitude and motivation are constructs of emotion

of the learner, and they play a significant role
5
in the learning situation. Gordon Alport™ called

attitude, the most distinctive and indispensable

concept in contemporary social psychology, he gave
the definition of attitude as a mental and neural

state of readiness or organised through experience,

exerting direct and _dynamic influence upon the

Teaching of Pre-reading skills

95 Walker, Cc., (1975).
Robert Ltd., Londcn.

2. Buttlerman, H. and Franco, E. (1976). "Teach’
Content material, but teach reading too",

Journal of Reading Vol. 19, No 1. '
The readiness of Learner.

-

3. Miller, A. (1963).
' Roseburd, London.

4. Goodman, K. S. (1984). "Is Linguist Approach an
Improvement in Reading"? I.R.A., Delaware.

5. Allport, G. (1954). Psychology of Teaching and
learning, C.U.P. London,
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response to all objects and situations

findividual
OCn the other hand Cretch

to which it is related.
"as an enduring

and Cruthfield defines attitude
organisation of motivational, emotional, perceptual

and cognitive processes with respect for some aspects

of individual words.
1
And motivation in reading according to walker

can be seen as the dynamic force that initiate,

energize, sustain and directs the activities of the
Hilgard3

reader, Other scholars such as Adedipe ,

have found attitude and motivation to be an

important factor in reading comprehension of a

child, WElker4 for instance in his study identi-
’

fied various attitudes traits of young readers,

this include: .
(i) the timid child or reader

g P Ops cit,
2. Adedipe, V. 0. (1981). "Personological Correlates
ement at Secondary School.

of Academic achiev
Nigerian Journal of Education Psychology No 1.

Hilgard (9977). An Introduction to Psychology
Macmillan No. 7. L=22°09Y -

4, Op: cits

S Ope cit.

-m;ﬁ



(11) the withdrawal of young reader;

(iiil) the apparent dull child;
(iv) the severe under-reactionj;
(v) the butterfly child etc.

May131 opined that many factors might be
responsible for the attitude of a reader to the
reading material. He analyzed this as:
(i) poor language environment;
(ii) depression;
(iii) the living conditionj; and
(iv) the attitude of parents toward
education.

Other scholars identified factors within the school

environment that might be contributing to the negative

attitude of students to reading.

Also contributing to the discussion, Kifer2

said the family background contributes considerably

1. Op- cite

5. Kifer and surtain, A. (1981). Home Factor and
Reading. Oxford University Press, London.




He ifdentified

to the attitude of child to reading.

various variables:
(i) Status variable (e.g. socio-economic

status) the socio-economic variable

Ccorrelated with the child's.

achievement in reading at school.
achievement

(ii) Process variables (e.ge.

pPpress, providing rich language

environments), this indicates what

parents do to encourage and support

academic achievement of their

children.
Thus according to surtain®! good readers tend to

come from home environment that are psychologically

comfortably foster positive attitude towards reading-

learning and provide stimulating cultural and

language experiences.
The present study also examine the influence of

attitude of students to reading comprehension hence

the above studies throw more light on it.

1l Ope cite.

IIIIIIIIIIIIII.......I| ; -_1ii
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2.4 Pre—-reading strategy Skills Teaching and
Reading Comprehenslion In Content Area

Studies have shown the importance of pre-=

reading skills in learning to read and reading to

learn. The area of learning to read deals with

reading at lower level specifically at elementary
level, ACcording to walker1 pre—-reading at

elementakty level, comprise all the many activities
used to develop the attituae and skills that the

child will need before the reading process can

begin. These include:

(i) Training in visual skills;
(ii) Training in auditory skills;

(iii) oral language development; and

(iv) Emotional factor - reading readiness.
Pre—reading skills at advanced level of

reading comprehension, entail all the various

strategies and skills that are involved in helping

the reader to understand the thought of the

authori

1. OpSiciE.
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In the United States, in the early 70s various

Strategy skills were identified by

pre-reading
developed a guided

scholars, for instance Manzo
reading procedure in the content area. This was

later developed into procedural steps for basal

readers in reading comprehension. Ankey and
'G.R.P' in some schools

In the experimental study,

in Atlanta around 1980.
they féund out that the experimental group scored

significantly higher than did stuaents that use

regular reading approach.
R.T. A Reading

Also’ Simmons-> developed P.S.

P.S«R.T. accroynm for

comprehension Strategy.
prepare, structure, reading, and think, is a

reading comprehension Strategy designed for use in

subject area lesson, that require students to

learn from expository textbooks. He explained the

"Guided Reading Proceduren

S Manzo, A. V. (1975) -
in Journal of Reading Vel. 18, 197s.

2. Ankney, P. and McClurg, pPal (1981). "Testing
Manzo's Guided aeading Procedure:
The Reading Teacher. Vol. 34, No. 6.

3. Simmons (1989). PLS.R.T1 A reading
comprehension strategy” Journal of

Reading, vol, 32, No. 5.

gl - E -
f [ : i . = Sl i




steps that are involved as follows:

STEP 13 (1) identify concepts in the text.

(ii) use brain storming to find out

what students already know.

(i1i) Provide necessary background

informatione.

STEP 2: Teacher should help students to see

how the text is organised, to do this:

(i) prepare a graphic overview for

students.
(ii) distribute blank overview to
students
(iii) Draw blank overview on chalk
board.
STEP 3: Have students read the text
(i) set purpose for reading

(ii) have students complete the

overview

(iii) Have students read the text

independently.
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F 4 (1) Call on specitic students to

complete chalkboard overview,

(44) Asks students to complete the

text,

(11ii) Asks studentSto summarize the

text.
(iv) Asksquestions that require
students to think about the

text,

Another reading scholar Davey in his study

comprehension, He

develop a procedure for reading,

called it "M_R.T." Multiple Response Technique,

(i) It enhances comprehension learning
(ii) It actively engages all students
during questioning, not just a

simple volunteer,

(iii) It also focuses on students strengths,

students are not embarrassed or

penalized for unwanted responses,

"Active responding in Contentt

le Davey, A. (1989),
Classroom" Journal of Reading, Vol., 33,

No. 1, October,
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(iv) It can be used to train students in
reflectivity and self monitoring, and

it allow for quick teacher evaluation

immediate

of learning, leading

instructional adjustments,
According to the wfiter, thé steps. for teaching this

strategy is as follows:

STEP 1: Assessment of prior knowledge.

(i) asks question to probe the minds
of students,
(ii) statements made by students can

be displayed on the board.

Pre-reading prediction setting.

STEP 2:
the teacher displays key text

Here,
book heading on an overhead, transparen-
tly, with options of predicting for

what the text must discuss under

this help students

each heading,
for reading by

establish purposes

making predictions and see models

of possible predictions to guide

them in eventually creating their own,




B 3t PFost reading

(i) assessment of information are

srovided ana compared with
anticipated answers.
EP 4: Skill checks.
(i) vocadulary review
(ii) response format
(iii) correct useage

Monitoring of understanding.

(4]
|
/)
'U
n

Students reflect on their personal

unaerstunding of the content and

concept respectively.

According to .-\stilll right from junior secondary
school through senior secondary to tertiary level, &
large part of students school time is spent in reading

text books to acquire information. Typically teachers

assign pages for study and later test to see if students

have learned the important information, The writer

noted that too often, teachers especially in the

"Reading to Learn: Reading in
Mimeograph,

1. Astill, P. (1987).
the Arts and Social Sciences".

University of Ibadane.
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content area lesson do not ascertain whether or not
student are ready for the reanding assignment,
She went further to suggest, how students can
be taught prereading strategy skills that are
necessary for reading in the content areas, They are
as follows:
(1) relating contents to be read to previous
kKnowledge
(idi) building students' background knowledge
(1313) previewing
(iv) focussing attention
(v) setting a purpose.
There are specific teaching technigues, she high-
lighted for each strategy. For instance in relating
contents to be read to previous knowledge. She gave

the following steps for the teaching procedure,

(i) Read the selection that students
are to read and decide whether or
not they possess the relevant

background knowledge.

(ii) Make students focus on that knowledge

by either writing on the board a

topic that is related to the contents




m To

king the

or by ai

to be raad
of the chapter o

read the heading

be read,
(iii) Ask students to mention anything Lthat
comes to their minds about the topis

Or the heading,.
(iv) Record studenta' contributions on
' r g'ﬂ}.‘.ﬂ!’

the board under the toplc
heading,
(v) Ask the students to predict how =Wuch
of what they mentioned is included
fou may

be r""'/‘n

in the chapter to
»f the following

set either or both

tasks:
(a) compare the points om the boars

with thoszse in the chapler,

read and find out more aboult

(b)
the points on the board,

In Lid-n-' model of generative learalag, reading

comprehension occurs when readers bulld relationabiyp
e i i |

"“The teaching of readl

e Ladea, M, (1981).,

Comprehension, according to msodel o
gensrative learaning”

Suartarly I.R.A.
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(i) between the text and their knowledge and (ii) among

different part of the text. The model states that,

the teacher can facilitate reading comprehension by
relate

inducing, the readers to attend to the text;

their knowledge and experience to the text and build
association, abstractions and inferences from it,
This can be developed further, by inducing learner

to generate relevant summary sentences, heading,

inferences, main ideas, critical comment and evalua=-

tion,
The reviewqgtudies on teaching of pre-reading

strategy skills has helped the study to see the
various strategies employed by scholars in the past
to enhance the reading comprehension, Specifically,

the various skills that are needed for reading in

the content areas., And, there must be conscious
effort on the part of the teacher to help students

develop these skills.
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2e 9 Previous anulﬂdte Strategy and Readipg
Previous knowledge is the knowledge and eXperlience

of the reader before reading a material. Although

research for improving the role of previous knowledge

in comprehension are scanty; scholars like Newell

and Simmons' developed a theory in cognitive

psychology; which states that behaviour is a function
of an interraction between an organism and the task

environment in which it seeks its goal. To achieve

the goal, the organism selects and implements

strategies, The organisms behaviour therdfore is deter-

mined by the interraction which occurs between
characteristics of the task environment, Thus the

success or failure of the goal oriented effort is
determined by the appropriateness of the strategy.

This theory will explain the importance and position

of previous knowledge in reading comprehension,

Nessel® contended in her study that it is

important to activate students prior knowledge before

Human Problem

Newell, A. and Simmon, H. (1972).

Solving. Englewood, N. J,
2. Nessel, D. (1988), 'Channelling Knowledge for
reading expository text". Journal of

Reading Vol., 32.

Te
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the actual reading takes place i.e. students need
to do some thinking about the topic before they read,

s0 that they will interpret new information with what

they already know, She went further to say that one

way to prepare students for this kind of reading is
to ask them what they already know about the topic.
In an experimental study in Albama U.S.A., Paul
Ankney and Pat McClurgI investigate pre-reading
strategy skills of 86 subjects, they found out that
the experimental group, that was taught with pre-
reading strategy skill scored significantly better
on short term and long term than the control group.

Previous knowledge as pre-reading strategy skill
is the focus of this study, the studies above throw

light on the composition of this skill,

24 of the Li £y
The review of literature has shown the nature
and the influence of reading comprehension on the

learning of the child., Also the literature has

taken a look at the pre-reading;strétegy skills

] L] OP. Cit.
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employed in reading in content areas, and their
gignificant influence. The attitude of students
toward reading COmprehension especially in the
content area has alsg been examined, A healthy
environment that enhances healthy language develOp-
ment 1S an important factor that influences the
attitude of a chilq to reading, The work of Day]
disagreed with the notion of the uniqueness of the
fact that pre-reading strategy skills help reading

comprehension in the content area,
Also Brown and Capione2 reported that; when

students are trained in a specific study straztegy,

but are not told why they must act in this fashion,

they often perform better on the experimental task,.

but these tricks fail to result in maintenance
and generalization of the strategy. That is children

neither use the activity subsequently on their own

volition, nor transfer the activity to similar

learning situations,

The development of /SBummary

I. :Da-y’ J. D! (\198]).
test, Unpublished Manuscript, University
of Illinois,

2. Brain, J. and Capione, D. (1980).
Stevenson Ltd,, New York,

Content area.
ittt e i e b it ok e At S




roadling comprenen-

o0 t."""l many of the mtudliea on

looked at

gion in content area, have only

the possible strategies that can be appllied, Nnone

has specifically experimented with the influence Of
Thum

previous knowledge on reading comprehension.

ralatlive offective-

this project set out to look at the
ness of the previous knowledge skill on reading
comprehension achievement of the learners.

Thus the four- hypotheses below shall be tested

in the study,

Hypothegses

2.?
The null hypotheses to be tested are:

(i) There is no significant difference
in the performance in reading
comprehension of students taught
pre-reading strategy skill and those

who are not,

(ii) There is no significant difference

in the attitude of students taught
pre-reading strategy skill and those

those who are not,
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(1ii) There is no significant difference
betWQEn:thﬂ performance of male and
female in reading comprehension. :

(iv) There is no significant difference
between the pretest and post-test 2 S . -
Achievement scores of subjects in

the experimental and control groups.
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CHAPTER THREE

- *oas

The stuady aims at investigating the relative

effectiveness of Pre-reading strategy skill (i.e,

relating content to be read to previous knowledge) on
performance in reading comprehension,
This chapter therefore presents and describes

. the following:

-ﬁg (i) RESEARCH DESIGN
b\ (11) SELECTION OF STUDY SAMPLE
(1ii) vaLIDATION oF INSTRUMENTS

(iv) ADMINISTRATION OF INSTRUMFNTS
( (v) METHOD OF paTs ANALYSIS

Se1 Ihe Research Design

In this ‘Study, the objective is to isolate
the islindependent variable and then determine its
effect on the dependent variable,

The independent variable is the pre-reading
strategy skill teaching, namely relating contents tn

to be read to previous knowledge,



he dependent variable ias the achievement of
s tudent in I‘o-.ldiﬂﬂ "‘”""PrﬂilﬂnnlE_'HI. Am & '”“u]_l,' it
DecOmes neceasary to control as much ams possible

factors that may affrect the result of the study.

A pre-test - POSt-test experimental group
deslign in which experimental and control groupSare

set Up was employed, The basic design involve the
format below:
2 ™ 0, (Experimental group)

L (Control group)

=z
o
1
2
@
=
il

Treatment given to experimental
Eroup; using relating content
to .be lead to previous
eXperience,

0 = Measurement

il

Pre-test measurements

0, 0,
o,

Post-test measurements,

Therefore the experimental design can be schematised

as thus:

Pre-test —_— Treatment |—=| Post-test
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It should however, be noted that the control

\ "‘-.
~ group is not exposed to treatment, but will be
{? exposed to pre ang post tests, Moreover, the
~ experimental design of this study will contentrate
Pri“rily ©n independent variables which involve
_.7: ability to relate contents of a text to be read to

. previous knowledge,

IABLE 1: Ihe Layout of the Research Design

ggmmmm : T

RELAT- USUAL PN G

GROUPS ING CON- CLASS— PRE-TEST|POST-TEST |
TENT TO ROOM g 7
PREVIOUS TEACHING

KNOWLEDGE

“ -"
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3.2

Methodology

This $ction W1ll be discussed under the
following Subheads:

(a)

(b) Cnnatruction Of data collecting
1nstrumenta

(e) Aﬂministration Oof Instruments

(a)

Methogq Of data analysis.

BeZa la
Two

Selection of Studvy Subjects

Secondary achooie wers randomly selected

from Ilaro, Egbado South local government in Ogun

State. A pre-test was administered on the students

in SS I (senior Secondary school I) of the two

schools (Egbado College,
School,

Ilaro and Anglican Grammar
Ilaro) to determine the extent of the _
quality of the intact groups need for the Btudﬁr‘
In essence, from ezch school, one intact group was
selected, the basic criteria for selection being
their degree of similiarities, 96 subjects from

the two schools are involved in the studye.

.y b, 4 gk SRE R o R F
e ':*l"" __-.,-_--u:._'_")...
e

A

L s
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S.2.2 Conktruction of Data Colletins Instruments
The four types of instruments used in the study
are in three Categories:

(i) an Instructional programme to teach
students how to relate content of

material to Previous experience,
(ii) Que stionnaire

(iii) Students! attitude scale

(iv) Achievement test (reading comprehen-—

sion passage).

In this Programme, an instructional programme

was designed to tesch previous knowledge atratégy to

'axperiﬁental group, The instructional programme
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utilized the discussion/activity inastructional
APFWHCh* A8 i1dentirfied by Aastill (1987) with slight
modification as relevant to the background of pupils
wAthin the study. The instructional programme

took four weeks. In i1t students are taught how toO

relate their previous experience to the material

pefore them (see Appendices 4-7).

Questionnaire

The Questionnaire which was administered to the
two groups before the treatment seeks information
which throw more light on students background and
their reading comprehension., In specific terms,
the questionnaire was divided into three sections
to have the following information:

Section A: which seeks information about
name of the’ school, age, and
sex, -

Section B: seeks background information

about thef parent§occupation,

pParents status etc,

SectionC€: contained five items intended

to provide data on students
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characteristics in reading

Comprehension (see \ppendix IL).

Attitude Scale

This comprised of an elevel-item-likert type-
scale; designed to elicit students' attitudes to
reading comprehension, The questions has its
scales namely Strongly Agree, Agree, Disagree and
Strongly Disagree, The score were Ly 54 25 19 fOT

positive, while the reverse for negative. (see

Appendix I),

Achievement Tegt

Fourty minutes (pre and post-test) consists of
reading comprehension paragraphs followed by 20

comprehension questions, To ensure, comprehensive

testing, the achievement test was carefully designed

to correlate with the instructional programme

(see Appendix II).
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5.3 ¥alidation af Ilngtrumenta

The inntrumenta.n

amely lesson plans, questionnaire,

attitude scale ang achievement test, were validated

with the help of eXperts from the Faculty., The

instruments were later field tested before the
actual research,

3.4 Administration of Instruments

Fre-test session: at a session preceeding the

teaching section,

all subjects in SS I in the selected

schools were given Pre-test, after which the two most

comparable groups were selected, one from each school,

Thereby forming one experimental group and one
control group,

As the follow-up to the pre-test session, the

intact groups selected for the study were administereqj

the questionnaire, The information derived from

the questionnaire will enzble the researcher to

determine the following:

(i) Students reading comprehension

problems

(ii) Students perception of pre-reading

activities and characteristics,
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Post-test: After the four weeks treatment of

the experimental 8roup, achievement test as also
given to both the eXperimental and the control
groupsS. Also, the @Xperimental and the control groups

were administered the attitude scale

3.5 %}_ﬁ;ﬂ

The major interest Oof this study was to investi-
gate the relative effectiveness of pre-reading
strategy skills i, e, relating content to be read to
previous knowledge in reading comprehension., The
statistical methodsused for analyzing the data are:

(1) t-test
(ii) chi-square

(iii) correlategd t-test

t-test

A t-
the pre-test score of achievement to determine the
In addition, a t-test

test of independent groups was computed on

homogenity of the subjects,
was computed on the post-test scores of achievement

to compare the mean scores of students taught the

L R
SR L RN L.

Fate " RS

-
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Part thpr i
€e is the Summary of findings.

achiev
evement SCores of subjects 4in

the &
Perimenta) and control groupss

R

P

B G B o R -
[P o - .

=l

L W
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ABLE 33 Showing ¢
zASLE 3: showin SubJestoon Of Experimental and
And AtETtog SCtS on Pre-Test Achlevement
———————=Udina] Levels in Reading
e Experimentall Cont
SURE OF Skoup SroinE
COMPAR = t—value 0.05 of
P2
Achf_evement
Level in
reading 24 it PXS B O | [ i
comprehension
e
Attit”de to
reading 50 17.7 6.8 |a6 9.2 6.2 | »0.02 | 2.00
comprghension
—
==
P .~ 0405 *Not significant

Table 3 above shows that there is no significant

difference between the €xperimental and control groups

'in.pm_test achievement in reading comprehension.

when
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. 43 Showin Converted t‘Value cai
. For Experimen
BLE and Control SUbject — vemenkt

__-___~_4L£EEE£EQEg£i22

__-_-'--._.______- ——

/-—_ t-value
Group Tgst Score N| X sp | as t—valuel 4 o5

z#a#"-_ —-_h_h‘“__‘-“‘h_

Post
£XEroup Achievement
——
-""_-—-—-—_

trol Post
n hi
OG;'OUP Ac evement

S0 2.1 |a.8

94 |*5.50 2.00

46 | 9.4 (2.5

P <.0,05 'Significant

Table 4 above proye that, there is significance

g
omprehension. when the obtained (r) was converted to
c

g-value of 5.50 given degree of freedom of 94 is highly

jgnificant at 0.0s5 Probability level,
s1g

Cconsequently,

the nulj} hypothesis that, there is no

ignificant difference ip the performance in reading
s

mprehension of stuaents taught Pre-reading strategy
co

kill and those who are not taught is hereby rejected.
s




sSho 1'.'"‘,1 C("}ﬂ\,—'
= I teg - ¥ - Aant
2' The celaticnan L tovalue ©f How Significa
~ T _‘!"‘_uep.- "-!‘Etk.-’{l.‘ OF E-Enrl_ >
W\n Fost_test MaasuULe

13
a b -
$bﬁff” mental ang LOntrol
_H__NH\
ffff#ﬂ‘—_ Test s 5%
grovP SCore N X SD daf . iz
/”'f ——-—n—._-"-'—--_._-h‘——n—._
mental | Post
orld Atti
e tude S0} 9.4]ca.5 2.00
/:'/f B . T 94 *«3.19 =5
_atcol iggztude 2
:L-roup ‘QE S-r.' 19-5
——l—.__""—-—-__r—-——

*Significant

[
/-"'—_7 G -:LO.DS

the result presentegq in the above table, shows that,
icant dif ference in the attitudinal scores

gre i5 signif

eh

fexperimental and control SXOUp in post-test measures

o -
robability leve} and at a given degree of freedom

st 005 P
B The calculated t-value 3.19 was more than the
o

1je value of 2.00 at p =0.05_
the null nypothesis

¢ab
In view of the above result,
¢, there is no significant difference in the attitude
thaty

fstUﬂentS taught Pre-reading Strategy skill and those
o

nho are not taught is hereby rejected.
'” =
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LE Ofmance
Eﬁgﬂaﬂ"‘ E-EﬂE_EEEiEEEE_léZEiE?ding Comprehension

Xperimental Group

i Expect
1 P;ﬁfg ed |Observeg e
jable L Perfop. o
yar mance Mance = CaigsztEd Eagée
o —-—'"'"“—-—-_"'—--——
- 25 20
e
A 3 1 *15.1 3.84
Famele 2
e
P 0.5 i |
= *Significant |
Table 6 above shows tpe €xpected and observed

chi-square 15.1 with degree of freedom of 1 at 0.05 prob-

ability level shows that there is significant difference.

tThe female performance is better than that of male. J

Thus the hypothesis that, there is no significant 1

difference between the performance of male and female

is hereby rejected.
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aLE 7 Summary of Pre-test ;

i

A 2 3 nd Post-test Achievement
e 2COres of the Experimental and Control Groups
t=-ta
Group Text score |p X SD df t-value 0.05
——
Pre-test
gxperimental | Achievement <3 L) 2
Group 50 49 | ea.22 | 2.00
Post-test
Achievement 12.1] 4.8
p—
Pre-test
bl Achievement b Rl L e
Group 46 45 0.04 2.00
Post—-test
Achievement 9.11] 2.5
]
Plhe10,05 *Significant

The result presented in the, table supports the earlier

findinge The experimental group gained much from the

treatment; the mean rise from 9.2 in the pre-test measure

to 12.1 in post test measure. Wwhere the (r) was
converted to t-value in order to further test its
significance, the obtained value of 4.22 with degree of
freedom of 49 at 0.05 probability level shows th;£ there
is significant difference between the pretest score and

post-test score.
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But the result of the Control group shows that
there is nO significant dif ference. The t-value
0.04 with degree of freedom of 45 at 0.05 proves this.
rhiis there 1is no significant different between pre
and post AChlievement scores of the control group.
rhus the hypothesis which states that, there is no
significant difference between the pre-test andpost-
post-test achievement scores of subjects in the

experimental and control groups is hereby rejected.

Summary of Findings

4.2
The summary of the findings of the study are

as follows:

1. The experimental and control groups are
the same in their levels of achievement
at the pre-test measure. The t-value
Oe75 with degree of freedom of 94 at
0.05 probability level shows that there
is no difference between the two groups.
This testify to the fact that the two

groups are homogeneous in their

achievement levels before the treatment.
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The result of the COmparison of the

attitudinaj levels of exper imental and

control SUbjects are the same before the

tre

groups (i.e. after the treatment of

the €Xperimental group) shows that,
there is Significant dif ference between
the achievement ©f experimental group
and the Control group.

The result of POst-test measure of the
attitude of the two groups, show that -
there is Significant rise in the attitude
of the experimental group to reading
Comprehension (the attitude 1is positive
and favourable).

The result of the obser?ed performance
of male and female in reading comprehen-
sion of the experimental group, shows

that there is significance difference

between sex and reading comprehension.
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The female perform significantly better
than the male.

6. The comparisen of the means and

standarg deviations of pre and post-test

measures of the €Xperimental group Show

Some gains, Perhaps this explain that,

the treatment of the group with pre-
reading strategy skill help to facili-
tate the feading comprehension of the
group.

7« The comparison of the pre-test and post-
test Achievement of Experimental and
CONtrol groups - ,shows that there is
Ssignificant difference between the
pre-test and post-test achievement scores
of subjects in €xperimental group. There

is no significant rise in that of control

group.
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CHAPTER pryp

5e 1 Discussion

The findings of tpe study show that, the

experimental group Performed better than the control

group, atter the treatment, pnq this collaborates

with the earlier studies of Dav331, Mbﬂle,a 'C'.*is;t.':hsu:":sks"3

These studies euphasized the fact
that relating previoug knowledge to material to be

and Crafton, X

read, makes reading more realistic, hence better

performance in reading comprehension, They added
that previous knowledge makes the content of the
material more realistic and practical, The student.
will be able to see relationship between the writer's
discussion and what he already knows, According to
ThnjeEE "comprehending written texts depends on our

prior knowledge; what kind, how much and how well

§= Op. cit,
P Op' Cit.

3, Olsharsky, J. (1977). '"Read in the content area™
in Journal of Reading.

Op. cit

”,;- Tbnjes, A. (198?} “Evaryday reading 1n the claasroamﬁh

[he Reading :-.....t..----'-..' N - 1

.?:‘
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orgaﬂ159d it la; Any new information must be related

or integrated in some ways into what we already know" .

The majority of Students in our secondary school ‘
gystem d0 nOt bother to apply their previous knowledge
0 material before them said Unoh_1 Even teachers
do not make conscious efforts to teach strategic
skills of relating previous knowledge to the
content Oof material before them. Thus, lack of
necessary skills of pre-reading is one of the contri-
puting factors in reading comprehension problem,

Another major finding is in the area of the
attitude of students to reading comprehension, The
pre-test measure of the attitudinal levels of the
two groups are more or less the same, But after the-
treatment given to the experimental group., their
attitudes and outlook to reading comprehension
developed positively, The mean of their attitudes
and outlook to reading comprehension developed
positively. The mean of their attituaes in pre-test
measure was 9.4, Thus, this suggests that, the
treatment of relating material to be read to previous

knowledge contributes to the development of positive

attitude to reading comprehension, In the studies
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carried out by Allport1’ Anderson,a ohd ndedipe,J
gl R EPRted Rhak gsiya s of students to reading
play & 8i&bificant noye 4. ¢Omprehension, These
QSRS Trther 4. nu that, there are lots of
gactors that influence ¢y, attitude of the chila to

reading comprehension. Walkeph

for instance, said
that, home factors and emotionay

stability will

determlne the attitude of child to reading and

comprehension in tyg school , According to Omojuwa,
]

The findings alsg Show that, there is a signi-

fisant difference in tpe Performances of male and

female subjects, The female subjects in the

experimental group perform significantly better

than the males, This finding supports the earlier

i Allport, J. ?1954f; Psychology of Learning.
Montana, New York,

2. Anderson, R. (1979),.

"Effect of Readers Scheme
Technical
forstudy of

at different Point in timer,

report No. 119, Urbana Centre
reading, U.S.A,

3. Ope. cit.
4. OP- Cit.
Opﬂ' citt
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tt‘male:; have lef t Cereb; um (4.e « Sphere th 1

Jeals with verbal Skills) more developed; while

sales have right Cerebrum (ias sphere that deals

more developed, Thus,

Implications

The report of this sresearch has implications

for language teaChers, the teachers in content

areasy the school Authorities and the parents.

The language teachers neeg to know various
strategies and techniques that will help the
students in reading comprehension. Also the
teachers need to be familiar with technique in

teaching students how to relate their previous

experiences to content of a material; with this,




T —

65

cont
" the ncent areas, but alsg to teach how to

ge2<
aad materials in the con

r tent areas. The content

are?d teachers need to f€cognise the fact that

stude“ts ought to pe helped to be able to cope

gith reading of mMaterialg,

jearning, sSo© that language teachers will be able to
xeep abreast of the latest developments in the
teaching of various skills of reading and compre-—

The report of this project also has implica-

g¢ion for the parents. The Parents need to provide




sgimulating

N = !
.pildren at ¢8 for their

this
: Will eneyen the children
xnowledge ang thu

€ndations; to language

€aChers, the school
authorities,

the reading 1essons.

with these strategies, they wil: be battle ready

to attack any question op COomprehension passage.

They Will also be able tqo transfer the knowledge

gained - from treading their content materials; for

example in Geography, €conomics and social Studies.

It 1s apparent from the findings also that

students, that are taught Preé-reading strategy skill

perform much better than those who are not taught.
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rnis is possible becausge during the treatment

’.551on with the €Xperimenta) group, the teacher

pade the lesson exciting Dy asking students

quesgiOﬂsi which triger their Perception. Thus

age
the language teacher should mMake sure that the

reading comprehension Class is eéxciting and

Practical- The teacher should make an effort to _
gevelop materials With various styles for classroom T
usee The language lesson Ought to be practical. _-YE

The teachers shoulg also give students lots ;J'%q

of exercises, so that they will be able to practice

the skills they have acquireq. There should also

pe feedback, that will enable the students to know .
how far they have gone in acquiring the necessary

skills for reading cOomprehension. B iR Q;f

It was also observed during the treatméﬂfﬁ

Eﬁ@igd with the experimental group that, tﬁz




ollatc and organi Se
c

to i .
students eRrticipate in the lesson. unlike the
ional meth
cOnVECtl t od Oof teaChing reading c_gmprEheng

_jon which is teachep Centereqg
The findings ajgg Show, “that tdattiers in the
content dreas such ag GeOgraphy, Biology. Econcmics

getce dO NOt normalily bother tqo teach the students

how to read. Majority of this set of teachers

students in reading comprehension.,

There is need ‘by the SChool authorities to
provide for more language teachers in our schools.

Also there is need for developmental reading

. v 4 s -;-.1'.';;--'2- Pt
il e b e R e T N
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mes i
raqram N the Schﬂol_

p :
of =h® MAJOE Probien,

gork is language ’

S- Students from
gif ferent socio-Economic Packgrounds, different

jevels of intEIligence, Shotionietc. ‘Teachaps

opght. to tailor their Materials ang mMethods to meet

the needs of various learners. This will in turn,

help to sustain the interest of individuals in
reading"
There 1s need to teach the students, the

technique of reading generally. And this general

technique of reading can then be applidd to reading
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509 Suggestions for

ated earlier
*

As st

this stu im
o have probed into aly dy does not cla

ar
. €4S of pre-reading
str g

It has o
nly lookead at relating content

pe read to pr
to Previous kﬂleedge. Future studies

an beé COnducted to 1o
- ok at influence of backgfﬂund’
Experlence

c

S of Students, establishing

ose before i
purp G ANGE R e aa pan i appropriate

speed and using 3 ;
p PProprijate techniques to read a

The stud i i
Y 1s limited o Ilaro, Egbado South

cal Governme
Lo nt in ogun State; future studies can

:schools.

This can be €xpanded. Other variables, such as

intelligence, emotional factors and physical factors

can be examined

in relation to reading comprehension.

i e~ e T rd Nl i
ALLS S e S LS. s R AT S st ah ™ T T e




Lonclusion

Reading CDmprehension

Ening. And it is very

project has foung OUt that the pre-

reading
strategy of Felating knowledge to «

ontent of a

Helpe to encich the reading comprehen-
sion ©f students,

put also in the content areg lessons. The teachers

of the content areas Subjects such as sccial studies,
Economics and Biology need to make sure that they
teach students how to read the texts in the content

areas effectively by introducing them to pre-reading
strategies,
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IDE scars
This queationngy
ﬂaTE‘ students only, ;ﬁlga

Y0 be completed by S.5e X
collect informatyg

" on Feading Comprehension.

neither 'ﬂ’ili it iﬁ POSslible, It is not a test,
» COunt against you,

= N
NAME OF SCHOOL:.‘.‘.
1' 0....na.....'.......-......-'a
= Male
2e DER Nird .Female ( )

AGE::.&.!'lQOQQ.‘....
.

4STRUCT ON: Circle the letter A B C or D that is

before the Statement that best answers
the qQuestion,

. Which one of the Statements below best describes
* what you do when you don't seem to understand
what you are reading?

(a) I keep reading to the end

(b) I try to find something easier to read

(¢c) I re-read

'(d) I stop reading and do something else for
a while

(e) I ask someone to read and explain

QUestionnaire is intended O

-




Be

be

Which ©og the fol
the speed wign

(a) I adjust my
I am Feading is,

sribves

Lowing Statements best describe

"hich you areaas .3t

Speed 16cording to how diffic

(b) I adjust ny speed According to my purpose

(e) X adjust Yy speed according to my interest
in the materia)l 1

am reading,
(d) I read nverythj_ns at but the same speed-

When I want o et an jgeg Of what a books is
about

(a) understanding the

main ideas
(b) understanding

of difficyult words
(c) remembering what I read

(d) reading fast enough

Circle the answer that apply

to you

(a) I like to read almost anything

about gz familiar topic

(c) I do some reading, but I don't really like it
I don't like to read at all,

(b) .T 1ike to reaq

(a)
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QUG'PION’ 11-‘“1(:; \
you a;é:”wiih A %40k ( Y %o what extans
wAth the following statements,
0

IN ."ET'

Strongly
Agree
Agree
Disagree
strongl
pisagre

; I find it dj_fri
O and anwer qu‘ﬂt;:.gi&; ;0 read
paSS&ﬂB. n a

I do not alwa
7e passage with
topic.

J8 uﬂdera Ls
a Btrange and a

I do not alwaye ung rs
Be a paﬂﬁlige "l'heﬂ. I ra:dhit.?‘nd
aloud,

: I do not always reaq
Ve passage with previouaa
knowledge of the topic,

I read instructions ang
10 guestions the same way I
read a newspaer,

We are given too many
readlng comprehension
lessions,

11e

12, Reading comprehension
lessons are boring , |

x I 1like the way my teacher #
teaches reading comprehn
hension ppassages,




-

hmprnhcnsian '
lrw “lwaysy too

'3;~I do not

11kt reading
comprehvnsion 1nsuona

- Iy teacher alwayg exvlain
anunthiuﬂ albout o Pussuge
barura ve read 1t

nhgliah teachenr always ursa
us to read a _

Dassage and
ganﬂ more nhout it

ronu Wo raead it iosbthgr’
1&3& "

ish taaehar always
uslwﬂﬁa Comprahanaian
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INSIESTIONT  Reaq the Passage, _ 1‘.

body, and above all the
h- =
brain, have Alwaysg been dﬁngeraus. The manyn new

drugs we have today, however have greatly decreased

one ©f the dal‘lgera - that of 1nfect.ion. which may set

in after an OPeration, , Newly nKnife" has made

SUXgery even safer py lessening the chance of

excess bleeding anpg damage to healthy tissues.

Which is ygegq in cryosurgery does nits
work by freezing,

wThe Knifew

The cryoprobe, as the knife is made of metal and
looks like a large Needle. 1Inside it are channels
through which liquig nitrogen flows. while nitrogen
is a gas at ordinary temperature and makes up a

large part of the air around us, it can be Changed

to a liquid by a standard processs 1In this form, it

has a temperature of 320%%,



the Cryoprobe I,g ﬂ-ﬂ-t? ;‘F’
lefe UNcovered, .

' i md‘re ‘Safely pmgfﬁd*;__ e'd'
is eless expen sive




if a4 Surgeon Wished o destroy -uditl'ﬂﬂ* ey
tissue, he would,,.. ws !

8e USe a lirge o

Cryoprobe
be APPly more Pressure with thc cryoprobe
Ce Uncover 4 wi

de area on the tlp of the
Cryoprobe ., *“”

de

According to the pas
Gryﬁprnhc_il......
ae Insulntud

de romovable,

The writervg main PUrpose is to....-.i a‘" ;
a inform the Feader about a Surgical t%ﬁhﬂiq“’.
be force his ownp Views about surgery oq,thi re

Ce Warn the feader about possible dang%#, 191
surgery, Y

de arcuse the reader' s Curiosity about
In your Opinion Cryoprobe isseee

ae a good Surgical method

5; an old Surgical method

S no better than theusual method
not impartant in Surgery

Sage, the tip of t?‘

- razor 'nsrp

ﬁﬁ

b. exposed Ce




TRUCTION 3 . LT %0 mins.
.y > E..d tll‘ ijuu : & T
hat f°110w."'g' and answer the question i

Common und.r.tanui
n q
t 18 conveyed ¢ 8 Of Science does not mean just

hy
” evision or fi1n. T ek POpular press or radlio ©OF
ol i e o ; Which is now being done Very
ply and s intrnducin now

80es to work, Science has to
Vels, If we are to have science
d by EOVernments and public
of induutriaa, we have to

form the a about
gclences and to decide prioritiaa.auuzzm::t:ffaira :
well info what
gt s that the Scientist g, talifd::azb::::nz:her“‘i“ b
they may find themselves carpieg away by the enthusiasm
of the sclentist, Caught by the glamouyr of the last
15test sclentific culyg! or Jjust be amuged by the Jargon
of sclence., Conversely mucnp that is worth while goecs a
negglng because those who have to take the decisions
cannot properly understand,

b understood at all 14
‘fr,ctively aduinistepe
podies Or by the boardg
oduc,te those who are to

This problem is one Of education, at all agess
ihen people ask 'At what age do you teach a child
gciences' the answere ig simple, From the moment a dhilﬁa__
1ips 'Why'? Innate curiousity has too be encouraged
instead of the child being told: *'Wadit untdil you know
all about Kinetics anu dynamics smd you will understand?
fo fiscourage curiousity is to discourage sciemtiffc
~ inquiry in later years, : Sl




hecently 4¢ .
- QHHCJLL””HL conference, I wes ssked
| Qe ,

gpeak on 'T.h(.‘..'llil'uf He
v E Selenge inm Leneral sducgation in

teachlng Sclenge s Sulid 1 hoped that we would wow
= years from * Bubject 4p genoral educativn
rorvy : ROw, but that 4oy 14 pervade =
pe 48 natural ag ¢)q Lloag cor ence wou o i
lizﬂtioﬁ T e Feserygq zurpijzt.; < un:n the students
jite. TRROR ery Undvergyt : t :Lﬁ: should be
gasasuosa. Lo SClentiry, methog % : “193 the background
which e My him, €ven when 1:: 12 ;;t going to be &

sclent "
sareer (SF 15t. Cépabl e of evulunting science. .

& 3
ipe Youl AD, 2000 I

i e attribute °f the rounded man isin
chis day and age ig that he shoulq oW abonbiitRe forces
ghich are changing and dDMinating hig X5t and affecting
gulture in all jtg "SPeCts, MThis 4g.a chellangst b9
gducators in every SOuntey . those which we call
1geveloping' ag well gg thoseg which are highly developed
scientifically ang technolobxcally.

The United Nationg Conference on the Application
of Science and Tbchnology for the Benefit of Less
peveloped Areas, at Geneva 4p February 1963, spelled
out what we know ang what ig needed, While we would be
grateful for sonme new brealk through - giving to food
problems, for éXample, the king of answers which sulpha
drugs , anti-—biOtiCS and DDT gave to medical E'-BI’_\"'iCBBo
It was evident fron that conference that tnere are
answers already waiting to be applied, and that it is
not & question of knowled.e but of intention, It is ¢

guestion of shering knowlege and skills and resourcos

that we already have at our disposal,




e

o7

why muct scienc

L8] hg o
le public officials nddtthx

2 A

‘{“t'-hl.‘.v‘ underntood by
(.) When u&kinbr all Slneay leadera?

HOllLic-l ie¢
decisions, (n : “l and econom
l botween uitﬂrgitcannut doclde intelligently ‘

-

understuang “clﬁnlzeﬁi a{{ t&:zlgo not
The 3 L

(b) 1RLO$ﬁ:t tﬁd‘ S8Cience at all levﬂlﬁtiﬁh
is a part of ;ii&ntiriu rusearch wih

c) There is no ge &

( scientific ongfiai°n today wiich is not &

(d) Ia order to

erstand science .
| (e) KNo reason is Suggestedq,

: Which of the followin is ROT d as a danger
| £ facing the man & 18 NOT menticne

of affair : isions on
Sclentic matters? S whc makes dec

(a) Malking a decision based on enthusaism of &
; '*Scientisty :

(b) HMaklng & decision baged on a misunderstanding i
of the language of Eclence,

(c) Making a decision based on the glamour of &
Scientific culet,

(d) Making a decision based on a guess.
(e) Failing to support = worthwhile scheme :
because of ignorance,

%3, This author said that a child should be taught

: science . +
(a) when he first babbles | e
(b) when he begins to talk -:;
(c) When he begins to go to school ' |1€ﬂ
(d) When he first ask questions

(e) When he understands a few basic principles
s of science,




' | an

of the
"uigggbli !n.{uh}othﬁ la HOT e
d.) 5c1eNCe Bhould ony. t““ﬂhlatingirn'f’tur.1
(# gpducation, Shter lnte .11' e fu

there shoulq y
(») at any level, L “Peelalization in science

here shou
(e) :ubjact inld e, no Leachy

ety €enera) ﬁdUGutignnr aclence ns &

a) eve Diveragit
( to the aciuntifica:;:itg Ehould pe introduced
(e) Science should pe -

& na tu!‘al
what is a Charactsriati part of

Economi 1ta11ca;thﬂ forces' referred
(a? mlc

(b) Supernatural

(¢) Scientifice

(a) Historical

(g) Political

education,

According to the pass:
be cplution to the To0d rools At g Preventing a

countries? Problems in developing
a) Overuse of drugs
( services, €8 and insecticides in maedical

(b} La“g of ﬂpplication of knﬁw'

(c) Overpopulation }
' services, TOUEHY on by new medical

. (a) sharing the technolo ,
( increase agricultugtggical skills which

Probleng
(e) Lack of knowledge,

. yhere did the writ ' _
e Eie_cm SF Of the passage presented e

-

I § ? t;ff"’

e

\

< sk Ly
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COnvy, W)
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AT --nlllili"’. of Ssaend
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{") .u.-mllll\tlua.

l'j"h
(uv) Mrlogue

(c) Modis

{“) 1-||il-:nll.1llh' Gr I'U"‘-Lunn
0 GQive “nothey
.

\R-Ln[':; t-tjl '
line Hn

1in
Place Men of “affairs in

o Giveo &l 111111.. Bl (3]
l .

Time 230 mins.

Urned up at
The €Ntertainments had
font of the house., 1

€S was not Peroperly placed,
so that it acteq like & S€ewsay When we sat on it
close to the ty,g €nds,

Coreg in ¢

inte @ proper see-gy,, .
on 1t.



Al I"-“ For a long Cime iy
i f Oslikl gobt gy, eq S 'um“t,:‘uh:p;u'r
L Z wWan a 9ye
i :.h:n h:: g O onery “ lot of anergy “e
Lav h up fring myney h hands and landing
e h:: :i:.:hlt “mvaiany Of My seat. guddenly,
e BTTREY e Dl turn, 't antered nis head Lo
the . ¢ was thae I was catapulted UP
yery sharply “hile he landeq wit
e l2g of the benen brok

. the alr, Salleq Over

¥ on bor

Th. Fen

h such force that
AN his'stas. 1 was filung
is head ang saw, for one

e rushing

h

It was only afie, $in

| “d landed that 1 took mueh
tice ©f what 1 hag worn o the Party. 1It was a

11@3 danii.ki, dand I n

¢ had tursed a bright

OW saw witp some suprise that
. the ramalning vell

Cfimson, though not yet eﬂ‘-*",&&' g2
oW was rapidiy taking on the '
y cOloure. My haiyp
before the af terncon was shut
Wondereq if 4¢

the bloog Qut o

on the left Side was matted with ﬁ

was going to be "_'l S
f the dansiki a.l}é-.

it bazk througn the gasnp which I hag located b

th my hairp,

Qulet when 1 woke up- d’@‘

moment there had been tng notse, tha R o
1ter and the bumpy rige of the see—saw,m’m
e and sami-—dar’knaaa and the f_'—a,mj,_ljl__aa:f:“ .
f mother's bedroom. Despite mishaps, T
- that there was aometh_ihq_ to 'be
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birthdays and began to look forward to mine. My only

WOrry now was whether I would have recovered

sutficlently to gotto school and invite all my !
friends, sending time seened t a risky business, she ‘
might choose to invite all her friends and pack my
blrthday with girls, 1 hardly even knew or played
withe Then there was another worry. I had noticed
that some of the pupils had been kept back in my ear=

lier class and were still going theough the same
lessons as we

had all learnt during my first year .
in school,

I developed a fear that if I ;gmainud

too loang at home, I would also be sent back to

joint theme When I thought again of all the blood i
I had lost, it seemed to me that I might actually be ’
bed-ridden for therest of the year. Everything
depended on whether or not the blood or my *dansiki?

had been saved up and restored to my head I raised

i1t now and turned towards the mirror, it was fiffiailt
Cult to tell because of the heavy dbandage but I felt

qQuite certain that my head had not shrunk to any ala
alarming degree,

TIPS S S e - e L,

YThe bed-room docor opened and mother peeping seeing

me awake, she eéntered, and was follo-ed by my father.

11. Osiki was probably

(a) One of the children form the

personage
(b) One of the writer's sisters.

(c) One of the Canon's children
(d) One of the writer's friends
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15+

16.

]’ICJ\-J hhul]y
(a) one

T d“‘lhv
(b)
ihe worq Mis
; bly means

(a) ”ccid‘nt probably

(B) dig1ix c varrel
(d) interterence B

Lench have?
twe (c) three {d) four

hap in line 9

fied awayn 1 g .rob&bly means
that Osiki CaAr AABEEEE R
(a) fell Cf f

() was thrown K%
Uut e . a 5 ha WwWab

an intruuer, o thLFﬂfty because
() got too ¢

nthuaiastic
(d) wags

thrown Off the see~-saw.,.
why was the wWriter

Catapulted off the see-saw?
(a) becauge he wasg

MOt holding on tightly enough
(b) because the le§ of the See-saw broke
(c) Osiki was

bigqer and copied the way the
writer See-sawed, -

(d) becausge Osiki was ver

Y much bigger than the
wrilter,

Ffom lines 16-22 we Can tell that

(a) the writer Was not really badly hurt

{(b) his Clothing Suffered more than he did

(c) he was not badly hurt,
bleeding a lot,

after his acclident he almost immediately
lost consciousness,

although he was
(d)

e P i - R, W
i # il e - L L
g e = .
. el R e et N T .
. 3o .- w4 5 L L -
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hPFEHDIX Iv

Lesson Plan I

Dend Of the lesgon pupils should be

|
5 | &
1) Establygh relationship between thelr "Tﬂ

_ brevious knowledge and the topic to oo
X €@ read inp 3 material. 2

i (1i) Idnetify SoMeelements in the passage ;
o wWhich they are familiar with. &j,%' e |
:i, (111) Relate their previcus knowlkdge ﬁﬁ;,ﬂ ’]ﬁ

he topic before them.

..'
t- SO

PROCEDURE
e ey

!

. ey
p—

Teacher's activity pupiise Activiey | 40 20T

Upen the passage and ,g'
give some to students.

Explain to students that
they are goirg to look
| for a topic as they're
~ in previous lesson.

| ask pupils to read the |
topic aloud e O
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Who hag

Seen 3 Fubber
traalplant befora?

uplics
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Pupils give
t:pllp les s

Pupi

|Pupils giv

suggestions

the Stug

€nts
Ssage
out

: n Tubber
They sho

uld pnot

it Says about

and see

3 ‘they ﬁré ,
familjar

with 1t

=t
U
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Pupils instructional
| Activiey materials
ive

‘uggestions

:

l plants
pica S and ¢,
tr:ative of the AmazonEES‘ the chies ©g which is the Hevea, a
guality rubbpe forear The Hevea th lelds a
: ree elds
ort Of the : Ly PArS sk-p et
P . Amazon from which most of such rubber

ysed to b2 exported, Rubbe

_ ¢he eighteen ce _
in Ntury, ang for near)
onlY used for efasing of Y @ hundred years was

peucil marks ar 1! o
4 - Ih tha a -
n .

- __uld be used for making cloth '

=0 ater proof, and i

: | e . n 1839

2 furthe irpetus was given to the USuse of rubber by th
a

Culvanising Process, i.e. the addition of

A
Was intcrudced into Europe early

L4

=

4

el

by L A
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hich mMakes Fubber hargqg
- end of the Ninetee .

It was not, however,

nd the beginning of ;_haﬂ;

Trglatf

&

.

Wy
i)
PR

e
'ﬁ”



(1)

(L)

(311)

4
ba able to:

- : : - &
hatanlish rﬂldtionahlp between thelr

Dackgroung knowledga and material to 3

be reaq,

Identify some elements in the passage *
which they are familiar with.

Relate thelr previocus knowledge to

the topic and items presented in_ﬁ-
given passage, | a5
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ime T cior
T Tea':‘:hlr'l ""cti\rl.ty Pupil's £n;ﬁi‘:§1.1‘
k e S Activitky \
Tel *
ﬂbnttttz Students Teacher 3
les n Botvious structic ox
80N on ready in e H 1_
Compreh ng 1 mate -
How they q3on* \
ey d 2
topic Oizcuas 2
EoTANGY L, Ve
\&
Ask th L Sh
xead tﬁeptﬂii“ to All of the pupi % ﬂ
aloud, #ie pupils read s L)
aloud “coal ‘ |
a source of N
energy"
Teacher asks ¢t N
h
sStudent what 1,5& l _ S
coal?y 2
Students res- :
pond by expla- s &
ining what they | - -
Know about = .
Coal.
Suggestions ‘down
on the chalk board

Asks students to .
Mention where 2

Can be found

.... By
T o

such as trati{faf
and other plan-|
tations. S %e |

P
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11s lﬂ"'iiﬁﬂil
Pu ma
Acﬁlvitv

5
They mention v Lag
Some such as
loegmotive :
train etc. ‘
Asks the Students to : ek
ead the Passage :
Students read
Compare SOMe of the
SUuggesty

Ons with the ¥ g
ltems on the material

il B 5
L

ASKk pupilsg Question
on their Comprehen-
sion of the Pdssage,
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Y% PLNDIX Vi

SRoy
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3
LESSON PLAN
e ———————

=
it

Reor )

40‘ mina- ¥ !,I

1d be 2
AL the ong °f the lesson, Pupils shou A
2ble to, R B
(1) Taeny fy some “lements in the passac
wWhich th

€Y are familiar with.'” o
eir previcus knowledge

e topje before them in a gtV?Qn.

e
€dge and materlﬁl;ﬁgfﬁwﬁfﬁ'

. &
3
'-
.
.
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3.

4.

5.

e ———

—

y
Pupgilat *nﬁtrnnuLLO“d

ls
acktivity Pateriﬂ

deache; A3Ks w .
nedicine? R

Puplils me
mention
various
hSkB, wh B
that Practice tra.
ditional Medicine

Pupils

suggests

Teache)- further asks

Do people Still take

Lraditional medicinay gizits e
What are the feelings | view,

Of ecucated People

about traditional

mediciney

.cite on the board
students suggestions, |

Tells students that
PassSage before then
| is on Traditional
| African medicine in
modern society. They
Should take note of
what they are familiar
| with and whs is new to

them, while they
i read silently.
y ;



s

Pupiir g
léﬁtvltﬁ

Students
read the
Passage

Silently

tlon of
Traditianal
Medicine at
Presideny;

Students
glves s Fa
answers

Compare Students
)
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